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ABSTRACT 
Iffah Mahiratun Nisa. 2019. “THE CORRELATIONALL STUDY BETWEEN 
VOCABULARY MASTERY AND THE STUDENTS’ INTEREST IN LISTENING 
TO ENGLISH SONGS TOWARD SPEAKING SKILL OF THE ELEVENTH 
GRADE STUDENTS OF SMK N 1 PLUPUH IN THE ACADEMIC YEAR OF 
2018/2019.” Thesis. English Education Department, Cultures and Languages 
Faculty. 
Advisors : Dr. H. Giyoto, M.Hum 
Key Words : Speaking Skill, Vocabulary Mastery, The Interest in Listening to 
English Songs. 
 
The objectives of the research are to determine the correlation between (1) 
vocabulary mastery and speaking skill; (2) the students' interest in listening to 
English songs and speaking skill; and (3) vocabulary mastery and the students' 
interest in listening to English songs simultaneously toward speaking skill. 
The method used in this research was a correlation method. The population 
of the research is all the eleventh grade students of SMK N 1 Plupuh in the 
academic year of 2018/2019. By using cluster random sampling techniques, the 
researcher takes class XI BB-B and XI BB-C which consists of 25 students of 
each class. The techniques of collecting data are questionnaires, document score 
and test. The questionnaire was used to collect the data of students' interest in 
listening to English songs; while the objective test was used to collect the data of 
vocabulary mastery; and document test was used to collect the data of speaking 
skill. In analyzing the data, the researcher used Pearson Product Moment Formula 
and Multiple Linear Regression Formula. 
The results of the study show that (1) there is a positive significant 
correlation between vocabulary mastery and speaking skill because the coefficient 
of correlation (robtained) is higher than rtable (0.599 > 0.279). The contribution of 
vocabulary mastery to speaking skill is 35.9%. (2) there is a positive significant 
correlation between students‟ interest in listening to English songs and speaking 
skill because the coefficient of correlation (robtained) is higher than rtable (0. 523 > 
0.279). The contribution of students‟ interest in listening English songs to 
speaking skill is 27.3%.), and (3) there is a positive significant correlation 
between vocabulary mastery and the interest of listening to English songs 
simultaneously toward speaking skill because the coefficient of correlation 
(robtained) is higher than rtable (0.680 > 0.279). The contribution of parents‟ 
educational background and students‟ self-esteem toward speaking ability is 
46.3%.  So, alternative hypothesis is accepted and null hyppthesis is rejected. 
Therefore, the conclusion of this research is there is positive and significant 
correlation between vocabulary mastery (X1) and students‟ interest in listening 
English songs (X2) toward speaking skill (Y)  
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CHAPTER I 
INTRODUCTION 
I. Background of Study 
Language is a means of communication. It connects people with 
different cultures, places, thoughts, etc. As a means of communication, 
language has a system and each language has its own system. It makes 
each language differs from other. Communication can happen through 
written and oral form. In written communication, writing skill is needed, 
on the other hand oral communication needs speaking skill. There will be 
found many difficulties in learning and teaching speaking. Speaking seems 
a simple thing, but it‟s also quite difficult to do. It involves many aspects 
like cognitive, psychological, and psychomotor aspects. 
Based on BSNP (Badan Standart Nasional Pendidikan) Speaking 
skill becomes very important in the education field, especially for the 
students Vocational School, because the students need to be exercised and 
trained in order to have a good speaking skill. The improvement of 
speaking skill is a contribution towards general improvements in human 
communication. The increasing of knowledge and numbers of books or 
articles we read could improve our speaking ability. Speaking ability is 
one of the most important factors to be success in many fields today. 
There are at least five types of speaking skill performance, such as 
imitative, intensive, responsive, interactive and extensive. Those five types 
of performance apply to the kinds of oral production that students are 
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expected to carry out in the classroom. It means that to measure whether 
the students have already mastered the speaking skill or not, we can make 
an assessment through their ability in performing those types of speaking 
skill performance. Besides of those performance types, there are other 
aspects that obviously involved in speaking skill. It is about the technical 
aspect in delivering a speaking performance such as accuracy, fluency and 
comprehensibility. These technical aspects should be considered when we 
want to master the speaking skill. 
In this study, the researher will focus on how the students‟ interest 
in speaking English influenced by their ability to listening English songs. 
The research focus on Vocational School student especially eleventh 
grade. Considering that in learning language, speaking is the important for 
communication. 
Bygate (2000:3) says that one of the basic problems in foreign 
language teaching is to prepare learner to be able to use the language. 
Richards, et al (2002: 34) also stated that it is difficult for ELT learners, 
especially adults, to speak the target language fluently and appropriately. 
Dealing with the condition above, there are many various techniques that 
can be used by the students in improving their speaking skill. For 
enhancing all aspects in foreign language, especially speaking skills, the 
students need something to do. Firstly the students need to understand the 
meaning of words. The words here means as vocabulary. It is extremely 
impossible to us to speak English if we have never learnt the vocabulary. 
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Vocabulary mastery is the basic knowledge in learning English. Coady 
and Huckin (1998: 5) say that vocabulary is the central to language and of 
critical importance to language learning for the young learners. 
Vocabulary supports all of the English skills. A large number of 
words should be known by the reader in order to comprehend the whole 
text. It should be neglected by anyone who learns a language. Then, 
knowing words is the key for understanding and being understood. 
Therefore, it can be concluded that vocabulary takes the important aspect 
to master English well. Knowing more words in English language, it will 
make other person understand or make ourselves understood easily when 
we learn English as a foreign language. 
Teacher has many problems to develop the students‟ vocabulary 
mastery. One of the problems that is faced is the characteristics of students 
as young learners. There are many kinds of students‟ characteristic. First, 
young learners forget something quickly. They will forget some words that 
are learned easily if the teachers do not repeat the words many times. It is 
clear that repetition is needed. Second, young learners get bored easily. 
Here the teacher has to find out the appropriate, technique, or and material 
of teaching vocabulary for their students. By using the appropriate method, 
technique or and material to make the students feel amused and then get 
the best result in learning English, especially in vocabulary mastery. 
Especially in SMK N 1 Plupuh, based on pre-research that 
researchers observed in school, researchers found students in the school 
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especially in eleventh grade students are weak vocabulary mastery skills. 
It can be seen from the result of interviews with English teachers at school. 
Most of them are weak vocabulary mastery, because their mother tongues 
are Indonesia and Javanese. 
Another aspect that influences students' speaking skill is interest. 
Sometimes some interest may also influence student ability, for example a 
student who likes reading a book, improve his reading skill, a student who 
likes listening to songs, improve his listening or speaking skill 
automatically, a singer who sings English song, usually has good 
pronunciation. 
The researcher considers that so many language skills can be 
learned from a song. There are so many advantages we can take from a 
song. By singing a song we can learn to speak English fluently. We can 
learn how to pronounce a word, understand the meaning of a word and 
also how to arrange words into a good sentence. We can also get more 
vocabulary from the song lyrics and learn another language skill such as 
listening, and also reading from a song.  
Dakin (1985: 5) says “songs give new dimension for drilling and 
they make drilling more nature and meaningful”, songs provide activities, 
such as drilling that makes students learn vocabulary unconsciously and 
happily. The students are involved directly in the singing activity, so they 
will be more motivated to learn English, especially speaking skill. Songs 
also help to make the words memorable from their repetition. 
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The researcher chooses the students of Senior High Scool as the 
subject of the research because they can be categorized as teenage 
learners, and teenage learner usually like songs, game and something fun. 
An expert argues that teenage students are good language learners. 
Psychologically, they have been able to control their emotions. Teenagers, 
if they are engaged, have a great capacity to learn, a great potential for 
creativity, and a passionate commitment to thing which interest them. 
As described above about how important speaking skill for the 
students of Vocational School, about what aspects that are involving in 
speaking skill, their vocabulary mastery and their interest of listening to 
English songs, the researcher wants to know the correlation about it.  
About the sample of the research, the researcher chooses the eleventh 
grade students of SMK N 1 Plupuh. Based on BSNP (Badan Standart 
Nasional Pendidikan), the eleventh grade students should have the 
competences in speaking skill, those are: expressing meaning in formal 
transactional and sustained dialogs accurately, fluently, acceptably using 
oral language in daily context and in scientific area; expressing meanings 
in monolog text in the form of narrative and descriptive accurately, 
fluently, acceptably using oral language in daily context and in scientific 
area. It shows that Vocational School students‟ should master the speaking 
skill, since it emphasizes on the oral language. However, the fact in field 
said different thing. The students of the eleventh grade of SMK N 1 
Plupuh have low abilities in speaking based on the data which the 
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researcher got from the teacher. 
In this study, the researcher tried to find out if there is a significant 
correlation between students‟ vocabulary mastery, students‟ interest in 
listening to English songs and speaking skill. The researcher wants to learn 
if there is significant correlation between students‟ vocabulary mastery, 
students‟ interest in listening to English songs and speaking skill. The 
researcher just wants to investigate the contribution of students‟ interest in 
listening to English songs, vocabulary mastery for their speaking skill. 
Therefore the results of this study can be used as approach to teach 
speaking, especially for Vocational School students. 
Based on the description above, the researcher wants to carried out 
research to know whether there is a positive correlation between 
vocabulary master, the students‟ interest in listening to English songs and 
their speaking skill. From this idea, the researcher determines the title is 
“THE CORRELATIONALL STUDY BETWEEN VOCABULARY MASTERY 
AND STUDENTS‟ INTEREST IN LISTENING TO ENGLISH SONGS 
TOWARD SPEAKING SKILL OF THE ELEVENTH GRADE STUDENTS OF 
SMK N 1 PLUPUH IN THE ACADEMIC YEAR OF 2018/2019”. 
 
B. The Identification of the Problems 
Based on the background of the study above, the researcher finds 
some problems as follows: 
1. Limited vocabularies to use for communicating in English language of 
the eleventh grade students of  SMK N 1 Plupuh in the academic year 
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of 2018/2019. 
2. Most of the students‟ speaking ability is low of the eleventh grade 
students of  SMK N 1 Plupuh in the academic year of 2018/2019. 
3. Students have difficulties to use English language in the classroom and 
in real communication of the eleventh grade students of  SMK N 1 
Plupuh in the academic year of 2018/2019. 
4. The students‟ interest after the teacher implementing English songs for 
media is still unknown of the eleventh grade students of  SMK N 1 
Plupuh in the academic year of 2018/2019. 
 
C. The Limitation of the Problem 
The researcher limits the problem of this thesis on the three 
variables; these are vocabulary mastery, the students‟ interest in listening 
to English songs and speaking skill. The research subject is the eleventh 
grade students of SMK N 1 Plupuh. The correlation method is used to 
examine the coefficient of correlation between the variables 
 
D. The Statement of the Problems 
Based on the background of the study and problem limitation, the 
formula of the problem is as follows: 
1. Is there any positive significant correlation between vocabulary 
mastery and speaking skill of the eleventh grade students of SMK N 1 
Plupuh in the academic year of 2018/2019? 
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2. Is there any positive significant correlation between students‟ interest 
in listening to English songs and speaking skill of the eleventh grade 
students of  SMK N 1 Plupuh in the academic year of 2018/2019? 
3. Is there any positive significant correlation between vocabulary 
mastery, the students‟ interest in listening to English songs 
simultaneously toward speaking skill of the eleventh grade students of  
SMK N 1 Plupuh in the academic year of 2018/2019? 
 
E. The Objectives of the Study 
Objective of the study is the important part of the research, because 
the objective will be the application of the research result. Based on the 
problem in this study, the objective of the study from this research are: 
1. To know whether or not there is a positive significant correlation 
between vocabulary mastery and speaking skill of the eleventh grade 
students of SMK N 1 Plupuh in the academic year of 2018/2019; 
2. To know whether or not there is a positive significant correlation 
between students‟ interest in listening to English songs and speaking 
skill of the eleventh grade students of SMK N 1 Plupuh in the 
academic year of 2018/2019; 
3. To know whether or not there is a positive significant correlation 
between vocabulary mastery, the students‟ interest in listening to 
English songs simultaneously toward speaking skill of the eleventh 
grade students of SMK N 1 Plupuh in the academic year of 2018/2019. 
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F. The Benefit of the Study 
The result of this study are expected to give benefits both 
theoretically and practically. 
A. Theoretical Benefits 
To measure the students‟ speaking skill and give information 
either for teacher or society. The researcher expects that this research 
will give contribution for the development of education especially 
language learning. This information can be implemented to decide 
whether vocabulary mastery and the students' interest to English songs 
must be improved or not. 
B. Practical Benefits 
1. For teachers, this study becomes such a reference in teaching the 
students especially in realizing the importance of vocabulary and 
having the interest in listening to the English songs in teaching 
learning process particularly in teaching speaking in order to 
improve students‟ speaking skill.  
2. For students, the interest in listening to English songs can be 
included into their passion as one of the media to learn English. 
They can improve their vocabulary mastery from listening to 
English songs. 
3. For school, as a reference in guiding the teacher to know more 
about the advantages of interest of listening to English songs as we 
pointed from the learning language view.  
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4. For researcher, this study is expected to give the researcher a 
valuable experience, which can be used for doing a better 
educational research. 
 
G. The Previous of the Study 
Some researchers have conducted the research concern on speaking 
skill. What are mentioned bellow will explain about the finding of the 
research conducted concerning on the speaking skill. 
The first previous research was done by Yunita Puspita Sari (2012) 
"A correlational study between students‟ anxiety, vocabulary mastery, and 
speaking skill of the eleventh grade students of sma negeri 1 kartasura in 
the academic year of 2011/2012", Teacher Training and Education 
Faculty, Sebelas Maret University. The results of this study show that (1) 
there is a negative correlation between students anxiety and speaking skill 
(rx1y = -0. 680 > rt is 0.361); (2) there is a positive correlation between 
vocabulary mastery and speaking skill (rx2y = 0.527 > rt is 0.361); and (3) 
there is a correlation between students anxiety, vocabulary mastery 
simultaneously and speaking skill (Ry.12 = 0.766 and F0 = 25- 644 > Ft = 
3.28). Based on the results of the study, it is known that the first 
hypothesis saying that there is a negative correlation between students‟ 
anxiety and speaking skill is accepted. The second hypothesis saying that 
there is a positive correlation between vocabulary mastery and speaking 
skill is also accepted. Meanwhile, the third hypothesis saying that there is a 
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correlation between students‟ anxiety, vocabulary mastery simultaneously 
and speaking skill of the eleventh grade students of SMA Negeri 1 
Kartasura in the academic year of 2011/2012 is also accepted. The result 
of the research shows that anxiety and vocabulary mastery are important 
variables for speaking skill. Both anxiety and vocabulary mastery have 
significant contribution in speaking skill. Therefore, students‟ anxiety 
should be decreased and vocabulary mastery should be increased in 
improving speaking skill. They contribute to improve speaking skill 
although speaking skill doesn‟t completely depend on the two variables. 
The similarities to this research are: 1) this research used 
vocabulary mastery, 2) this research also used speaking skill 3) this 
research also used a correlational study. The difference is this study used 
interest in listening to English songs. 
The second previous research was done by Yulianto (2010) "A 
correlational Study between Habit in Singing and Listening to English 
Songs, Vocabulary Mastery, and Speaking Skill of the Eleventh Grade 
Students of SMK N 3 Surakarta" Teacher Training and Education Faculty, 
Sebelas Maret University. From his thesis, it is known that there is a 
positive correlation between students' habit in singing and listening to 
English songs and vocabulary mastery simultaneously and speaking skill 
because the r-obtained is 0.565 and after being adapted to F-value, the F-
obtained is greater than F-table (6.584>3.34). It means that there is a 
significant, positive correlation between vocabulary mastery and the 
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students' habit in singing and listening to English songs simultaneously 
and speaking skill of the eleventh grade students of SMK N 3 Surakarta in 
the academic year 2010/2011.  
The similarities to this research are: 1) this research used study on 
habit in listening to English songs, 2) this research also used vocabulary 
mastery, 3) this research also used a correlational study. The difference is 
this study used interest in listening to English songs.  
The third article is the “Effectiveness of Music on Vocabulary 
Acquisition, Language Usage, and Meaning for Mainland Chinese ESL 
Learners written by Li (2009). The study used an experimental approach to 
examine the relative effectiveness of varying the use of songs (lyric and 
music) on vocabulary acquisition, language usage and meaning for adult 
ESL students in the peoples‟ Republic of China. The result of the study 
showed that for the students, varying the degree of use of songs produce 
different English language achievement scores.  
The forth article is the “The Effect of English Popular Songs on 
Learning Motivation and learning Performance” by Chen (2009). In this 
study, Participant included 166 six grade students from five classes in an 
elementary school in the northern district of Tainan City. The students 
were introduced four English popular songs during the whole semester. 
The title were “Season in the Sun” by Westlife, “You Raise Me Up” by 
Westlife, “you‟ll be In My Heart” by Phil Colins as well as “Way Back 
into Love by Hugh Grant and Haley Bennett. In class all those songs were 
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presents by the CD player. The result of this study the researcher found 
that overall class motivation has significantly increased after creative 
teaching. Students were motivated to become more active learners. 
According to student‟s responses, it could be elicited that most of the 
students were fond of learning English popular songs and they were 
interested to learn more after this activity. As for what aspect did students 
find motivating , listening, speaking, and reading abilities were the ones 
that students wanted to improve. It was also important to note that the 
students felt that their English abilities had improve after learning these 
English popular songs 
 
H. The Definition of Key Term 
1. Speaking Skill, Underwood (1997: 11) states that speaking is 
perceived as a creative process where speakers are almost always in 
the position of formulating what they are saying as they go along and 
adjusting what they are saying as a result of the behavior of the 
listeners or as a result of added thoughts of their own. 
2. Vocabulary Mastery, McWhorter (1989:310) states vocabulary 
means the ability to recognize individual words and to associate 
meaning with the particular combination of letter that form of word. 
Interpreting from McWhorter theory, vocabulary is recognize from 
groups of letters that stand for or represents builds a word; this word 
has meaning. Another states combining a letter into a word, it will 
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build a new vocabulary. 
3. Interest, Slameto (2003: 57) explains that “interest is persisting 
tendency to pay attention to and enjoy some activity or content”. 
Interest in this rsearch is listning English song. 
4. English Song, Webster‟s dictionary (1976: 506) defines songs as a 
short musical composition of words and music. The main parts of 
songs are music and words, while music itself is related with rhythm. 
A group of words without music to perform them cannot be included 
as a song. Songs are generally performed in a repetitive pattern that 
makes them easy to be memorized.  
5. A Correlation method, Fraenkel, Wallen, and Hyun (2012: 331) 
defined correlation studies investigate the possibility of relationship 
between to variables, although investigations of more than two 
variables are common. In contrast to experimental research, however, 
there is no manipulation of variable in correlation. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
In correlating the variables, the researcher needs some theories to 
support idea. The theory must be related to the kind of object that the research 
will correlate. The purpose is to find a clear understanding about the research. 
Here the research wants to correlate the students‟ vocabulary mastery and 
students‟ interest listening to English songs toward speaking skill. Therefore 
the researcher applies the following theories, such as: Review on Speaking 
Skill, Review on Vocabulary Mastery, Review on the Interest in listening to 
the English songs. 
F. Review on Speaking Skill 
Before understanding the whole term of speaking, the researcher 
wants to carry out first the definition, skill in speaking, problem in 
speaking, types of speaking, testing of speaking, the indicator used in 
assessing speaking skill. 
1. Definition of Speaking 
Speaking is so much a part of daily life that we take it for 
granted (Thornburry, 2005:1). He also says that speaking is interactive 
and requires the ability to co-operate in the management of speaking 
turns. It also typically takes place in real time, with little time for 
detailed planning. He adds that speaking represents a real challenge to 
most language learners.  
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According to Skehan (in Ellis, 2003 : 108) speaking is possible 
because of the way language is represented. Meanwhile, Levelt (in 
Ellis 2003:108) states that speaking is a complex, multi faceted 
phenomenon, involving a series of interlocking stages. Then Nunan 
(1998: 26) defines speaking as a process consisting of short, often 
fragmentary utterances in a range of pronunciation. While, Lewis and 
Hill (1993: 54) state that speaking covers many things in addition to 
pronunciation of individual sounds. 
Brown (2004: 140) states that speaking is a productive skill that 
can be directly and empirically observed, those observations are 
invariably colored by the accuracy and effectiveness of a test-taker‟s 
listening skill, which necessarily compromises the reability and 
validity of an oral production test. It means that, speaking is a 
productive skill that is not only producing a sound but also producing 
more than sound such as pronouncition, stress, intonation, fluency, 
accuracy, grammar, and vocabulary as well as oral production of daily 
life. Bailey (2005: 2) states that speaking consist of producing 
systematic verbal utterance to convey meaning.  
Based on Thonburry (2005: 1 & 112) speaking is interactive 
and requires the ability to cooperate in the management of speaking 
turns. It also typically takes place in real time, with little time for 
detailed planning. Speaking is skill, and as such needs to be developed 
and practised independently of the grammar curriculum. Speaking is so 
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much a part of daily life that we take it for granted. He also added that 
speaking is much more than the oral production of grammar or 
vocabulary items. Thus, speaking is skill that encourages the students 
become interactive through the real activity. Interactive activity may 
come from the interaction between the speaker and interlocutor. 
Because of interaction between speaker and interlocutor, the activity of 
speaking can be granted.  
Nunan (1999: 216) argues that speaking is an interactive 
process of constructing meaning that involves producing, receiving 
and processing information. Its form and meaning are depending on 
the context in which it occurs, including the participants themselves, 
their experiences, the physical environment, and the purposes for 
speaking. It is often spontaneous, open-ended, and envolving. 
However, speech is not always unpredictable. Speaking requires the 
learners not only know how to produce specific points of language 
such as grammar, pronunciation, or vocabulary (linguistic 
competence), but also that they understand when, why, and in what 
ways to produce language (sociolinguistic competence). It means that 
speaking is interactive process that involved producing a sound that 
will be information for the receiver or interlocutor.  
The process of receiving by the interlocutor in which the 
interlocutor will process what the speaker talk about until the 
information is achieved. After that, the interlocutor gives a feedback 
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depend on the aim of the speaker and the context. Therefore, speaking 
not only makes students produce a sound but also makes students 
understand the using of context, for instance: with whom they speak, 
the experience that they have, where they speak, and what the aim of 
interaction occurs.  
Kimtafsirah (2009: 2) argues that speaking is one of the four 
language skills. If students want to speak English fluently, as Harmer 
(2007) says they have to be able to pronounce correctly. The 
researcher can say that speaking is important in the area of language 
use. In the speaking may encourage the learners to speak out, such as 
dialogues, role play, speech, conversation, and pronunciation. 
Similarly, McDonough et. al (2013: 156) state speaking is not the oral 
production of written language, but involve learners in the mastery of a 
wide range of subskill, which added together, constitute and overall 
competence in the spoken language.  
Another definition comes from Underwood (1997: 11) who 
says that speaking is perceived as a creative process where speakers 
are almost always in the position of formulating what they are saying 
as they go along and adjusting what they are saying as a result of the 
behavior of the listeners or as a result of added thoughts of their own. 
It can be said that speaking constitutes as a creative process which is 
done by speakers in formulating what they are saying and adjusting it 
as the response to the listeners‟ behavior toward what the speakers are 
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saying or as a result of their own additional thought. 
From the definition above, it can be concluded that speaking is 
a creative process where speakers are almost always in the position of 
formulating what they are saying as a result of the behavior of their 
listeners or as a result of added thoughts of their own. 
2. Speaking Skill 
Byrne (1997:8) states that oral communication is a two ways 
process between speaker and listener (or listeners) and it involves the 
productive skill of speaking and receptive skill of understanding (or 
listening with understanding). This is in line with Widdowson 
(1996:59) who declares that the skill of speaking is the skill which is 
conventionally referred to as “listening”. While, productive aspect of 
speaking referred to as “saying”. It can be said that speaking has a 
productive part when one participant in an interaction assumes the 
active role of speaker. 
According to Levelt (1995: 1), speaking is one of man‟s most 
complex skill. It is a skill which is unique to our species. It is the skill 
by which learners are frequently judge, as success learners or not. 
Thus, being able to use the language becomes the aim of foreign 
language teaching. 
Mc Laughlin in O Malley and Channot (1990: 66) states that 
speaking is an example of a complex cognitive skill that can be 
differentiated into various hierarchical sub skills, some of which might 
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require controlled processing, while other could be processes 
automatically. It means that speaking involves several skill require 
processing. 
According to Bygate (1987: 5-6) there are two basic skills in 
speaking. First are motor-perceptive skills that involve perceiving, 
recalling, and articulating in the correct order sounds and structures of 
the language. Second are interaction skills that involve making 
decisions about communication, such as what to say it, how say it, and 
whether to develop it, in accordance with one‟s intentions, while 
maintaining the desired relations with others.  
Bygate (1997: 4) believes that speaking is a skill, which people 
are most frequently judged, and through this they may make or lose 
friends. It is a vehicle par excellence of social solidarity, social 
ranking, professional advancement, and business. It is also a medium 
through which much language is learned, and which for many is 
particularly conducive for learning. He also states that there is a 
fundamental difference between knowledge and skill. Both can be 
understood and memorized, while only a skill can be imitated and 
practiced. Furthermore he clarifies that there are two basic ways in 
which something we can do be seen as a skill (1997: 5). The first is 
motor-perceptive skills that involve perceiving, recalling, and 
articulating in the correct order sounds and structures of the language. 
The second is interaction skills that involve making decisions about 
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communication, such as: what to say, how to say it, and whether to 
develop it, in accordance with one‟s intention while maintaining the 
desires relations with others. The notions of what is right or wrong 
now depend on such thing as what we have decided to say how 
successful we have been so far, whether it is useful to continue the 
point, what our intentions are, and what sorts of relations we intend to 
establish or maintain with our interlocutors. 
Besides, according to Briendly (1995: 19), oral skill can be 
identified with speaking skill. His point of view about oral skill is to: 
a. Express oneself intelligibility. 
b. Convey intended meaning accurately with sufficient command of 
vocabulary. 
c. Use language appropriate context. 
d. Interact with other speakers fluently.  
Based on the definitions above, based on Briendly (1995: 19) it 
can be said that speaking skill has points of view as follows; express 
oneself intelligibility, convey intended meaning accurately with 
sufficient command of vocabulary, use language appropriate context, 
and interact with other speakers fluently. 
3. Problem in Speaking 
Learning foreign language is often considered to be a difficult 
aspect because of the students learns all the four skills (listening, 
speaking, reading and writing). Speaking is to be one of the difficult 
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aspects because the students‟ assumption thinks that speaking seems 
intuitively the most important for people to know a language. Through 
the classroom activity the students can develop their ability to express 
their idea through speech but there is also an assumption states that 
speaking in the classroom activity is an alert, because the students have 
to speak in front of the audience. Therefore some students prefer not to 
speak at all and because of the students feel unconfident then do not 
take the opportunities to practices speaking English. 
Brown (2001: 270) divides eight points as reasons that makes 
speaking difficult, they are: 
a. Clustering 
Fluent speech is phrasal, not word by word. Students can 
organize their output both cognitively and physically (in breath 
groups) through such clustering.  
b. Redundancy 
The speaker has an opportunity to make meaning clearer 
through the redundancy of language. Students can capitalize on 
this feature of spoken language.  
c. Reduced form 
Contractions, elisions, reduced vowels, etc; all form specials 
problems in teaching spoken English. Students who do not 
learn colloquial contractions can sometimes develop a stilled, 
bookish quality of speaking that in turn stigmatize them.  
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d. Performance variables 
One of the advantages of spoken language is that the process 
of thinking as you speak allows you to manifest a certain 
number of performance hesitations, pause, backtracking, and 
correction. Students can actually be taught how to pause and 
hesitate. 
e. Colloquial language 
Make sure your students are reasonably well acquainted with 
the words; idioms, phrases of colloquial language and those 
they get practice in producing these forms. 
f. Rate of delivery 
Another salient characteristic of fluency is rate of delivery. 
One of your tasks with teaching spoken English is to help 
students achieve an acceptable speed along with other 
attributes of fluency.  
g. Stress, rhythm, and intonation 
This is the most important characteristic of English 
pronunciation, the stress – timed rhythm and intonation 
patterns convey important messages. 
h. Interaction 
As noted in the previous section, learning to produce waves of 
language in a vacuum – without interlocutors – would rob 
speaking skill of its richest component: the creativity of 
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conversational negotiation.  
Moreover, Rivers (1978) adds that there are psychological 
factors in communicating which include: 
a. Desire to communicating 
As well having something to say, the student must have the 
desire to communicate the message to some person or group of 
person. Some students may do not have interest in joining 
speaking activity for their teacher who does not show 
sympathy and their classmates are uncongenial. Other may 
realize that they have limitations in the new language and do 
not want to ridicule. 
b. Comprehension as well as expression 
Students may have acquired skill in expressing themselves in 
the new language code, but have little practice in 
understanding the language when it is spoken at a normal 
conversational situation.  
c. Personality factors  
Some students are talkative, others are shy or embarrassed if 
found to be in error. These characteristic affect the students‟ 
performance in speaking activity.  
d. Limitations of expression 
Students may feel frustrated when they know their choice of 
expression is limited. They cannot demonstrate the maturity of 
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their thought. 
e. Correction of errors 
In several societies, people will keep their ideas if expressing 
them could cause embarrassment for themselves or for the 
people with whom they are conversing. Continual correction 
sometimes can be very irritating. 
According to Ur (1996: 121) there are some problems faces by 
the learners in speaking activities. Those problems can be explained as 
follows: 
a) Inhibition  
Unlike reading, writing an listening activities, speaking 
requires some real time exposures to an audience. Learners 
are often inhibited about trying to say things in a foreign 
language in the classroom, such as worried about mistakes, 
fearful of criticism, or shy of the attention that their speech 
attracts. 
b) The lack of theme to be spoken 
Some learners get the difficulties in thinking of anything to 
say, they have no motivation to express themselves beyond 
the guilty feeling that they should be speaking. 
c) The low participation 
Only one participant can talk at a time if he or she is to be 
heard. In a large group, this means that each one will have 
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only little time to talk. 
This problem is compounded by the tendency of some 
learners to dominate, while other speak very little or not at 
all. 
d) The use of mother tongue 
In number of classes, the learners share the same mother 
tongue. They may tend to use it because of some reasons. 
Firstly, it is easier. Secondly, it feels unnatural to speak to 
one another in a foreign language. The last, they feel less 
“exposed” if they are speaking their mother tongue. If they 
are talking in small groups, it can be quite difficult to keep 
using the target language. 
4. Types of Speaking 
According to Brown (2004:141), there are five basic types of 
speaking as follows: 
1. Imitative 
At one end of a continuum of types of speaking 
performance is the ability to simply parrot back (imitate) a 
word or phrase or possibly a sentence. While this is a 
purely phonetic level of oral production, a number of 
prosodic, lexical, and grammatical properties of language 
may be included in the criterion performance. We are 
interested only in what is traditionally labeled 
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:pronunciation”; no inferences are made about the test 
takers‟ ability  to understand or convey meaning or to 
participate in an interactive conversation. 
2. Intensive 
A second type of speaking frequently employed in 
assessment contexts in the production of short stretches of 
oral language designed to demonstrate competence in a 
narrow band of grammatical, phrasal, lexical, or 
phonological relationships (such as prosodic elements-
intonation, stress, rhythm, juncture). The speaker must be 
aware of semantic properties in order to be able to respond, 
but interaction with an interlocutor or test administrator is 
minimal at best. Examples of intensive assessment tasks 
include directed response tasks, reading aloud, sentence and 
dialogue competition, oral questionnaires, picture-cued 
tasks, and translation up to the simple sentence level. 
3. Responsive  
Responsive assessment tasks include interaction and test 
comprehension but at the somewhat limited level of very 
short conversations, standard greeting and small talk, 
simple request and comments, and the like. The stimulus is 
almost always a spoken prompt (in order to preserve 
authenticity), with perhaps only one or two follow-up 
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questions. Some examples of responsive speaking are 
question and answer, giving instructions and directions, 
paraphrasing, and TSE (Test of Spoken English). 
4. Interactive  
The difference between responsive and interactive speaking 
is in the length and complexity of the interaction, which 
sometimes includes multiple exchanges and/or multiple 
participants. Interaction can take the two forms of 
transactional language, which has the purpose of 
exchanging specific information, or interpersonal 
exchanges, which have the purpose of maintaining social 
relationship. In interpersonal exchanges, oral production 
can become pragmatically complex with the need to speak 
on a causal register and use colloquial language, ellipsis, 
slang, humor, and other sociolinguistic conventions. The 
examples of interactive speaking are interview, role play, 
discussions and conversations, games and Oral Proficiency 
Interview (OPI) 
5. Extensive (monologue) 
Extensive oral production tasks include speeches, oral 
presentations, and story-telling, during which the 
opportunity for oral interaction from listeners us either 
highly limited or ruled out altogether. Language style is 
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frequently more deliberative and formal for extensive tasks, 
but we cannot rule out certain informal monologues such as 
casually delivered speech (for example, my vacation in the 
mountains, a recipe for outstanding pasta primavera, 
recounting the plot of a novel or movie). 
5. Teaching Speaking  
The mastery of speaking skills in English is a priority for many 
second-language or foreign-language learners. Jesperson (1987:23) 
states that the essence of language is human activity in the part of 
individual to make himself understood by another. From the statement 
above, the writer can say that language is an essential part in human 
life to communicate with others. Therefore, it needs appropriate 
methods in teaching speaking. Teaching speaking is the way from 
teacher to teach their emotions, communicative needs, and how to 
interact to other person in any condition or situation. In teaching 
speaking, we cannot only teach the spoken language but also the 
situation should be considered. The teacher teaches speaking by 
carrying out the students to certain situation.  
Teaching speaking is how to use language for communication, 
expressing the idea or transferring the meaning to other people. 
Teaching itself means transferring knowledge to person while speaking 
means to make use of words in ordinary voice, so teaching speaking is 
giving instruction to a person in order to communicate.  
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Harmer (1990) says that the aim of teaching speaking is to 
train students for communication. The goal of teaching speaking skills 
is to communicate efficiency in certain situations, so learners should 
be able to make themselves understood, using their current proficiency 
to be fullest. Students can speak in the situation what they deal with. 
The teacher teaches speaking by carrying out the students in certain 
situation when the topic is being talked about. Teacher can give the 
familiar topic for student, so that students can improve their ideas and 
have an oral command of the language need to describe the topic.  
In brief, the researcher assumes that in teaching speaking, 
teacher should give the occasion to students to use their speaking skill 
in real situation without being ashamed or afraid of making mistakes 
in communicating their ideas, feeling, and experiences to the other. 
6. Testing of Speaking 
There are many techniques to conduct oral or spoken test. The 
most commonly used spoken test types are suggested by Thornburry 
(2005: 124-125): 
1) Interview 
An interview is conducted by calling out individuals one by one for 
their interviews. Interview is easy to set up but it is not conductive 
to the informal, conversation speaking styles. The effect or 
interviewer, such as style of questioning is difficult to eliminate. 
2) Live Monologue 
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The candidates prepare and present a short talk on a pre-selected 
topic. This type of test eliminates the interviewer effect and 
provides evidence of the candidate's ability to handle on extended 
turn, which is not always possible in interviews. Other students can 
be involved as audience in question and answer session so the 
speaker's ability to speak interactively and spontaneously can be 
coped in test. 
3) Recorded Monologues 
A record monologue is less stressful than a more public 
performance. It is more practicable than live-monologue. Learners 
can record themselves on certain topic talk. The assessment of 
recorded monologue can be done after the event, and the result can 
be triangulated. 
4) Role Play 
A learner must perform a certain role in the classroom. Another 
role can be performed by another student or teacher. 
5) Collaborative Tasks and Discussion 
These are similar to role play except that the learners are not 
required to assume a role but simply to be themselves. The 
learner's interactive skills can be observed in circumstances that 
closely approximately real-life language use. 
Thornburry (2005:127) proposes two main ways of scoring in 
spoken test, holistic scoring and analytic scoring. In analytic scoring, a 
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separate score is given for different aspect of the task. In holistic 
scoring, a single score is given on the basis of overall scoring. In line 
with the description above, Madsen (1983: 167) states that holistic 
scoring is used to evaluate a wide variety of criteria simultaneously 
such as appropriateness, fluency, grammar, vocabulary, and 
pronunciation. He states that the holistic scoring concentrates on 
communication while not overlooking the components of speech. 
From the types, the researcher used Interview to collect the 
data of speaking skill. An interview is conducted by calling out 
individuals one by one for their interviews. Interview is easy to set up 
but it is not conductive to the informal, conversation speaking styles. 
The effect or interviewer, such as style of questioning is difficult to 
eliminate. 
7. The Indicator used in assessing of Speaking Skill 
Oral skill can be identified with speaking skill. The point of 
view about oral skill according to Briendly (1995: 19) are: 
a. Express oneself intelligibility. 
b. Convey intended meaning accurately with sufficient command 
of vocabulary. 
c. Use language appropriate context. 
d. Interact with other speakers fluently.  
Beside it, Heaton (1988: 97) said that each respondent should 
be assessed not only of the spoken language as grammatical 
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acceptability and pronunciation, but also on appropriacy of language 
and effectiveness of communication. The scoring of the interview can 
range from and impression mark to a mark arrived at on the basis of a 
fairly detailed marking scheme (showing accuracy, grammar, 
vocabulary, appropriacy, fluency, and ease of speech).  
Table 2.1 The following marking scheme uses 6-point scales on 
Heaton (1988: 97), such as: 
Ratin
g/ 
Score 
Ability to 
communicate 
orally 
Accuracy Fluency 
Comprehe
nsibility 
6 
Excellent: on a 
par with an 
educated 
native speaker. 
Completely at 
ease in his use 
of English on 
all topics 
discussed. 
Pronunciatio
n is only very 
slightly 
influenced by 
the mother-
tongue. 
Two or three 
minor 
grammatical 
and lexical 
errors. 
Speaks 
without 
too great 
an effort 
with a 
fairly wide 
range of 
expression
. 
Searches 
for words 
occasional
ly but only 
one or two 
unnatural 
pauses. 
Easy for the 
listener to 
understand 
the 
speaker‟s 
intention 
and general 
meaning. 
Very few 
interruption
s or 
clarification
s required. 
5 
Very good: 
Although he 
cannot be 
mistaken for a 
native speaker, 
he expresses 
himself quite 
clearly. He 
experiences 
little difficulty 
in 
understanding 
English and 
Pronunciatio
n is slightly 
influence by 
the mother-
tongue. A 
few minor 
grammatical 
and lexical 
errors but 
most 
utterances are 
correct. 
Has to 
make an 
effort at 
times to 
search for 
words. 
Neverthele
ss, smooth 
delivery 
on the 
whole and 
only a few 
unnatural 
The 
speaker‟s 
intention 
and general 
meaning are 
fairly clear. 
A few 
interruption
s by the 
listener for 
the sake of 
clarification 
are 
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there is no 
strain at all in 
communicatin
g with him. 
pauses.  necessary. 
4 
Satisfactory 
verbal 
communicatio
n causing little 
difficulty for 
native 
speakers. He 
makes a 
limited number 
of errors of 
grammar, 
lexis, and 
pronunciation 
but he is still at 
ease in 
communicatin
g on everyday 
subjects. He 
may have to 
correct himself 
and repattern 
his utterance 
on occasions, 
but there is 
little difficulty 
in 
understanding 
him. 
Pronunciatio
n is still 
moderately 
influences by 
the mother-
tongue but no 
serious 
phonological 
errors. A few 
grammatical 
and lexical 
errors but 
only one or 
two major 
errors 
causing 
confusion.  
Although 
he has to 
make an 
effort and 
search for 
words, 
there are 
not too 
many 
unnatural 
pauses. 
Fairly 
smooth 
delivery 
mostly. 
Occasiona
lly 
fragmentar
y but 
succeeds 
in 
conveying 
the general 
meaning 
fair range 
of 
expression 
Most of 
what the 
speaker 
says is easy 
to follow. 
His 
intention is 
always clear 
but several 
interruption
s are 
necessary to 
help him to 
convey the 
message or 
to seek 
clarification
. 
 
 
 
 
 
 
 
 
 
 
Ratin
g/ 
Score 
Ability to 
communicate 
orally 
Accuracy Fluency 
Comprehe
nsibility 
3 
Although 
verbal 
communicatio
n is usually 
fairly 
satisfactory, 
the native 
speaker may 
occasionally 
experience 
some difficulty 
Pronunciatio
n is 
influenced by 
the mother-
tongue but 
only a few 
serious 
phonological 
errors. 
Several 
grammatical 
Has to 
make an 
effort for 
much of 
time. 
Often has 
to search 
for the 
desired 
meaning. 
Rather 
The listener 
can 
understand 
a lot of 
what is said, 
but he must 
constantly 
seek 
clarification
. Cannot 
understand 
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in 
communicatin
g with him. 
Repetition, re-
phrasing and 
re-patterning 
are sometimes 
necessary; 
ordinary native 
speakers might 
find it difficult 
to 
communicate.  
and lexical 
errors some 
of which 
cause 
confusion.  
halting 
delivery 
and 
fragmentar
y. Range 
of 
expression 
often 
limited. 
many of the 
speaker‟s 
more 
complex or 
longer 
sentences.  
2 
Much 
difficulty 
experienced by 
native speakers 
unaccustomed 
to „foreign‟ 
English. His 
own 
understanding 
is severely 
limited, but 
communicatio
n on everyday 
topics is 
possible. Large 
number of 
errors of 
phonology, 
grammar and 
lexis. 
Pronunciatio
n seriously 
influenced by 
the mother-
tongue with 
errors 
causing a 
breakdown in 
communicati
on. Many 
„basic‟ 
grammatical 
and lexical 
errors. 
Long 
pauses 
while he 
searches 
for the 
desired 
meaning.  
Frequently 
fragmentar
y and 
halting 
delivery. 
Almost 
gives up 
making 
the effort 
at times. 
Limited 
range of 
expression
. 
Only small 
bits (usually 
short 
sentences 
and 
phrases) can 
be 
understood-
and then 
with 
considerabl
e effort by 
someone 
who is used 
to listening 
to the 
speaker. 
1 
Extreme 
difficulty in 
communicatio
n on any 
subject. Failure 
to understand 
adequately and 
to make 
himself 
understood. 
Serious 
pronunciation 
errors as well 
as many 
„basic‟ 
grammatical 
and lexical 
errors. No 
evidence of 
having 
mastered any 
of the 
Full of 
long and 
unnatural 
pauses. 
Very 
halting 
and 
fragmentar
y delivery. 
At times 
gives up 
making 
Hardly 
anything of 
what is said 
can be 
understood. 
Even when 
the listener 
makes a 
great effort 
or 
interrupts, 
the speaker 
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language 
skills and 
areas 
practiced in 
the course. 
the effort. 
Very 
limited 
range of 
expression
. 
is unable to 
clarify 
anything he 
seems to 
have said.  
 
Table 2.2 The indicators of speaking skill based on fluency, intelligibility, 
and accuracy.  
No Aspect Scale Score 
Max 
Score 
1 Fluency 
1. Speak fluently 21-25 
25 
2. Speaks with 
near native 
like fluency. 
Any hesitation 
do not 
interfere with 
communicatio
n 
14-19 
3. Speaks with 
occasional 
hesitation 
8-13 
4. Speaks 
hesitantly 
because of 
rephrasing and 
searching for 
words 
1-7 
2 Pronunciation 
1. The 
pronunciation 
is very clear 
that you can 
understand 
well 
21-25 
25 2. The 
pronunciation 
is clear that 
you can 
understand 
most of the 
message 
14-19 
3. The 8-13  
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pronunciation 
is unclear that 
you find 
difficulty to 
understand the 
message 
4. The 
pronunciation 
is very unclear 
that you 
cannot 
understand 
most of the 
messages 
1-7 
3 Grammar 
1. The speaker 
makes very 
few 
grammatical 
mistakes 
21-25 
25 
2. The speaker 
makes few 
grammatical 
mistakes 
14-19 
3. The speaker 
makes many 
grammatical 
mistakes 
8-13 
4. The grammar 
and 
vocabulary are 
so poor that 
we cannot 
understand 
most of the 
message 
1-7 
4 Vocabulary 
1. Uses 
extensive 
vocabulary 
but may lag 
behind native 
speaker peers 
in vocabulary 
development 
21-25 
25 
2. Uses varied 
vocabulary 
14-19 
3. Uses adequate 8-13 
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vocabulary. 
Some words 
usage 
irregularities 
4. Uses limited 
vocabulary 
1-7 
Total 100 
 
 
B. Review on Vocabulary Mastery 
Before understanding the whole term of vocabulary, the researcher 
wants to carry out first the description of vocabulary, vocabulary mastery, 
types of vocabulary, vocabulary limitation, the importance of vocabulary 
and the indicator of vocabulary mastery. 
8. The Description of Vocabulary 
In learning language, vocabulary cannot be separated as a part 
of understanding the language. Mastering a large number of 
vocabularies is very important for foreign language learners. Without 
mastering it, the foreign language learners will find some difficulties in 
learning English.  
There are many definition proposed by some experts. 
According to Hatch and Brown (2012) the term of vocabulary refers to 
a list or set of words for particular language or a list of words that used 
by individual speakers in language use. In line to them, Burn and 
Broman (2010) define that vocabulary is the stock of words used by 
person, class or professional, all having much in common, yet each 
distinctly different. 
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McWhorter (1989:310) states vocabulary means the ability to 
recognize individual words and to associate meaning with the 
particular combination of letter that form of word. Interpreting from 
McWhorter theory, vocabulary is recognize from groups of letters that 
stand for or represents builds a word; this word has meaning. Another 
states combining a letter into a word, it will build a new vocabulary. 
Furthermore, Hornby (1995: 133) defines vocabulary as: (1) 
the total number of words in a language; (2) all the words known by to 
a person or used in a particular book, subject, etc; (3) a list of words 
with meaning. 
Ur (1996: 60) defines vocabulary as the words we teach in the 
foreign language. Interpreting from Ur, vocabulary is a number of 
English words which is taught to students in teaching learning process. 
Related the learning process in school, vocabulary which is learnt 
should be appropriated with the curriculum. 
Nation in Schmitt (1991: 6) states that vocabulary knowledge is 
only one component of language skills such as reading and speaking. It 
can be said that vocabulary is one of the elements in language. Among 
all the elements of language have interaction with others elements. 
Language knowledge well can be known from vocabulary used.  
It is important to realize that vocabulary owned by the learners 
must be developed. The learners use vocabulary in every conversation 
to express their idea since vocabulary consists of words. It is not only 
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help learners to communicate their thoughts and ideas to other, but 
they also help learners to understand what other think, feel and mean. 
From the definition of some experts above, it can be concluded 
that vocabulary is a word that people know and use or all the words in 
a particular language that people use when they talk about a particular 
subject. It is an considers as one of the most important aspect in 
learning English, especially in learning a foreign language. 
9. Vocabulary Mastery 
The Haunstein (1998: 96) defines mastery as the ability and 
desires to originate and perfect abilities and skills. It is the pursuit and 
refinement of abilities and skill to excel. This implies prior behaving, 
synthesis, and production abilities and skills. From those definitions, it 
can be concluded that mastery means the competency to understand 
and to apply something have been learned. So, vocabulary mastery 
refers to the competency to understand and to apply a set of words of a 
particular language, especially English we focus here. 
The importance of mastering vocabulary in learning is also 
stated by Nunan (1991: p. 118) who says that, the development of a 
rich vocabulary is an important element in acquisition of a second 
language. It is important for a learner to master the vocabulary of the 
target language because it is essential part of communication. Krashen 
in Lewis (1996: 23) says that vocabulary is the basic to 
communication. If it acquires do not recognize the meaning of the key 
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words used by those who addressed them, they will be unable to 
participate in the conversation. He explains further that although the 
learners know the morphology and the syntax of the utterance, they 
will not know the meaning of the key lexical items and would get 
difficulties in the communication. 
Vocabulary mastery is always an essential part of English. 
Lewis and Hill (1990: 12) say that vocabulary mastery is important for 
the students. It is more than grammar for communication purpose, 
particularly in the early stage when students are motivated to learn the 
basic words. Without having proportional English vocabulary, students 
will get difficulties in using English. Vocabulary mastery can be 
measured by the requirements of generalization (being able to define 
words) and application (selecting an appropriate use of it). 
10. Types of Vocabulary 
Some experts have classified types of vocabulary. It is active 
and passive. Haycraft (2013) active vocabulary is the words that the 
students can understand, pronounce correctly and use constructively in 
speaking and writing. Passive vocabulary is words that the students 
recognize and understand when they occur in context. Besides that, 
Hatch & Brown (2010:12) divides two kinds of vocabulary, namely 
receptive and productive vocabulary. Receptive vocabulary is words 
that the learners recognize and understand when they occur in context, 
but which cannot produce correctly. It is vocabulary that the learners 
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recognize when they see it in reading context but do not use it in 
speaking and writing. 
In language application, the receptive vocabulary is considered 
the basic vocabulary. It is much larger than productive vocabulary 
because there are many words recognized when the learner hears or 
reads but do not use when he speaks or writes. In these respects, 
Richards and Rodgers (2010: 13) give a profound explanation that the 
listening vocabulary is larger than speaking vocabulary and similarly 
to the reading vocabulary that is relatively larger than writing 
vocabulary. 
Learning more and more vocabulary items does not necessary 
increase a personal‟s fluency. Knowing a vocabulary item is not 
simple process, it means much more than simply memorizing the 
word. For students to add the word to their active vocabularies, they 
need to know the context in which it can occur and the possible and 
impossible collocations of word. 
Wilkins as stated in Thornburry (2002), “without grammar very 
little can be conveyed, without vocabulary nothing can be conveyed.” 
One can say very little with grammar, but one can say almost anything 
with words. Ones were told to have mastery on vocabulary, if they had 
extensive vocabulary knowledge or knowing the aspects of vocabulary 
broadly. Then, vocabulary mastery can be said as one‟s capacity or 
ability to master the vocabulary knowledge extensively. 
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11. Vocabulary Limitation 
1) Parts of Speech 
There are eight parts of speech in English: the noun, pronoun, 
adjective, verb, adverb, preposition, conjunction, and interjection 
(Crystal, 1999: 206). Below is a table of list of speech: 
Table 2.3 List of Parts of Speech (Harmer, 2001: 37) 
Parts of 
Speech 
Description 
Examples 
(words) 
Examples 
(sentences etc.) 
Noun 
(noun 
phrase) 
A word (or group 
of words) that is 
the name of a 
person, a place, a 
thing, or activity or 
a quality or idea; 
noun can be used 
as the subject or 
object of a verb 
Eleanor 
Devon 
Book 
Sense 
Walking 
stick 
Town hall 
Eleanor will arrive 
tomorrow. 
I love Devon. 
I recommended this 
book. 
Use your common 
sense! 
I don‟t need a 
walking stick. 
Meet me at the town 
hall. 
Pronoun  A word that is used 
in place of a noun 
or a noun phrase 
Her 
She 
Him 
They  
Jane‟s husband loves 
her. 
She met him two 
years ago. 
Look at him! 
They don‟t talk 
much. 
Adjective  A word that gives 
more information 
Kind 
Better 
What a kind man! 
We all want a better 
44 
 
 
 
about a noun or 
pronoun 
Best  life. 
That‟s the best thing 
about her. 
Verb  A word (or group 
of words) which is 
used in describing 
an action, 
experience, or state 
Write 
Ride 
Be 
Set out 
He wrote a poem. 
I like riding a horse. 
We are not amused. 
She set out on her 
journey. 
Adverb 
(adverbial 
phrase) 
A word (or group 
of words) that 
describes or adds to 
the meaning of a 
verb, adjective, 
another verb, or a 
whole sentence 
Sensibly 
Carefully 
 
At home 
 
In half an 
hour 
Please walk 
sensibly! 
He walks across the 
bridge carefully. 
I like listening to 
music at home. 
See you in half an 
hour. 
Prepositio
n 
(prepositio
nal phrase) 
A word (or groups 
of words) which is 
used to show the 
way in which other 
words are 
connected 
For 
Of 
 
In 
On top of 
He makes a plan for 
life. 
Bring me a bottle of 
Fanta! 
Put that in the box. 
You will find it on 
top of the cupboard. 
 
Determine
r  
Definite article 
Indefinite article 
 
Possessive 
Demonstrative 
Quantifiers 
The  
A 
An 
My, your, 
etc 
This, that, 
The sun shines. 
He buys a cup of 
coffee. 
I read an article. 
I wash my clothes. 
Look at that picture! 
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etc 
Some, 
many, etc 
Many people 
believed him. 
Conjuncti
on  
A word that 
connects sentences, 
phrases, or clauses 
And  
So 
 
But  
I buy chocolate and 
juice. 
My car broke down, 
so I went by bus. 
I like it but I can‟t 
afford it. 
 
2) Word building 
Gairns and Redman (1998: 47) state that there are three main 
forms of word building which characterize English, namely: 
1) Affixation 
Affixation is the process of adding prefixes to the base item; in 
this way item can be modified in meaning and / or changed 
from one part of speech to another. For instance, to the base 
form „man‟, prefixes and affixes can be added in the following 
way: 
man 
man + ly 
un + man + ly 
un + man + ly + ness 
2) Compounding 
Compounding is the formation of words which can stand 
independently in other circumstances. 
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For example: 
- table tennis 
- time-consuming 
- to sightsee 
3) Conversion 
Conversion is the process by which an item may be used in 
different part of speech, yet does not change its form. 
For example: 
- We‟ve just had a lovely swim. 
I can‟t swim very well. 
- He works in the export company. 
We export a lot of goods. 
3) Word meaning 
The meaning of a word can only be understood and learnt in 
terms of its relationship with other words in the language called as 
sense relation (Gairns and Redman; 1998: 22). Sense relation 
consist of: 
1) Synonymy  
Synonymy means that two or more words have the same 
meaning (Mc.Charthy, 1990: 164). Synonymy refers to groups 
of words that share a general sense and so may be 
interchangeable in a limited number of context, but which on 
closer inspection reveal conceptual differences (Gairns and 
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Redman; 1998: 15). In other words, synonymy refers to aword 
having the sae or nearly the same meaning as another word. 
For example: 
- flat = apartment 
- kid = child 
- sofa = sette 
2) Antonym  
According to crystal (1999: 165), antonym can be defined as 
lexemes which are opposite in meaning. It refers to relation of 
oppositeness of meaning. 
For example: 
- alive  >< dead 
- wife  >< husband 
- female  >< male 
3) Hyponymy 
Crystal (1999: 165) said that hyponymy is less familiar term to 
most people than either synonymy or antonym, but it refers to a 
much more important sense relation of inclusion. 
For example 
    Vehicle 
 
 
bus    car  motorcycle     etc 
    Jewelry  
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Bracelet   necklace               ring         etc 
Figure 2.1 The Examples of Hyponymy 
12. The Importance of Vocabulary 
Vocabulary is one of the elements of language that should be 
learnt and taught. It will be hard to master the language, without 
mastering or understanding a certain number of words. Vocabulary is 
the first step to be taught before teaching other aspects of language. 
Zimmerman in Coady and Huckin (1997: 5) states that vocabulary is 
central to language and critical importance to the typical language 
learner. McCharty (1990: viii) states that the importance of vocabulary 
in language learning as follows: 
“No matter how successfully sounds of L2 are maste red, 
without words to express a wider range of meanings, 
communication in an L2 just can not happen in any 
meaningful way”. 
 
In addition, Wilkins in Pan and Xu (2011: 1587) says that 
“without grammar very little can be conveyed; without vocabulary 
nothing can be conveyed. It has to be realized that the student‟s ability 
to read, to write, to listen, and to speak is conditioned by their 
vocabulary”. So, vocabulary become the first aspect that need to be 
taught before teaching other aspects of language because four basic 
skills in learning English are always related to words. In reading 
ability, vocabulary helps learners in comprehending the text. In 
writing, it helps them to expand their ideas based on the topic sentence 
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that they want. In listening, they comprehend and understand what 
other person speaks. In speaking ability, vocabulary facilitates the 
learners to explain their ideas orally. 
From  the statements above, vocabulary is very important to be 
mastered by the students in learning foreign language because it is 
central to language and it is basic to communication. Students have to 
master vocabulary well before they master other skills. 
13. The Indicator of Vocabulary Mastery 
Based on the review of related theory of vocabulary mastery, 
the researcher uses the indicator of vocabulary mastery suggested by 
Harmer that there are three vocabulary limitation, such as the first is 
parts of speech consist of noun, pronoun, adjective, verb, adverb, 
preposition, determiner, and conjunction. The second is word building 
consist of affixation, compounding, and conversion. The last is word 
meaning consists of synonymy, antonym, and hyponymy. 
14. Teaching Vocabulary 
Teaching young learners (teenager) especially in senior high 
school is different from teaching an adults students because the young 
learners have special need, interest and abilities. Young learners like 
fun activities that can make them feel joy. They are fast learners 
because they have the ability to memorize easily but they get 
difficulties to be serious in learning. The young learners still have a 
limited conceptual awareness and language use should arise naturally 
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from the activities and language development (Reilly, Ward and 
Malley 1999:11). Teacher should know the way how to fulfill young 
learners‟ characteristics. According to Kay (2005:5) young learners 
have several characteristics such as: 1). They bring to their language 
learning, their own personalities, like and dislike and interest, their 
own individual cognitive styles and capabilities and their own strength 
and weaknesses, 2). They are still gaining understanding from direct 
experience  through object and visual aids 3). Young learners are 
unlikely to see the „whole‟ in a component that several parts, 4). They 
need love, security, recognition and belonging accompanies as gradual 
shift from dependence on adult to peer group support and approval, 5). 
They begin to learn about cooperation and sharing, 6). They usually 
love physical activities, which they often participate in noisily and 
sometimes aggressively, 7). They need to play and to engage in fantasy 
and fun, 8). They are often enthusiastic and lively. 
However, some problems have existed in almost all classrooms 
in university level that make the learners have less knowledge on 
vocabulary for the ultimate objective of learning the foreign language. 
The monotonous way on remembering the vocabulary becomes the 
basic problem of many students. The students usually just receive 
English words from their teacher and never try to improve their 
vocabulary mastery. Moreover, the teacher lacks creativity to improve 
students‟ vocabulary mastery. Therefore, teacher has to be inventive in 
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selecting interesting activities and must provide a great variety of the 
effective way to concentrate in learning by giving something interest to 
follow their mental and physical development.  
Students should have motivation to learn and memorize 
vocabulary items in order to read, spell and writing vocabulary. 
Interesting way will raise students‟ motivation.  
There are some strategies on teaching vocabulary that have 
been observed by authors (Cross, 1991; Nation 1990, 2001; Gains and 
Redman, 1986; Allen, 1983). They classify the strategies into three 
categories.One of that strategies catagories is audio strategies (i.e. 
imitation of sound or having learners to listen to a taperecording). 
 
C. Review on the Interest of listening to the English songs 
Before understanding the whole term of interest of listening to 
English songs, the researcher wants to carry out first the description of 
interest, aspect of interest, types of interest, description of listening to 
English songs, types of songs, the usage of songs in language learning and 
language teaching and the indicator of the interest of listening to the 
English songs. 
9. Description of Interest 
Slameto (2003: 57) explains that “interest is persisting 
tendency to pay attention to and enjoy some activity or content”. 
Interest is very important in learning process. Someone who has 
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interest in certain activity will pay more attention to that activity with 
the feeling of happiness. 
Skinner (1958: 179) says that “intelligence, achievement, 
attitudes, interests, motivation, modes of adjustment constitutes 
personality. The nature and strength of one‟s interests represent an 
important aspect of personality. Hilgard (1962: 453) states that 
“personality is in part reflected in the kinds of things one likes to do, 
what one enjoys, and what ones appreciates”. These three items, 
Hilgard mentions, are usually called as interest. A person who is 
interested will have strong drives to know about the object making him 
attracted, to pay attentions, and to be involved. In this definition is 
supported by Sardiman (1990: 75) who says that “Motivation is an 
effort to provide certain condition as the result someone wishes to do 
something, and if he/she dislikes, he/she will try to abolish the feeling 
of dislike”.  
As Sardiman added, when interest is reflected, it has two 
aspects in it, cognitive and affective. The cognitive aspect is based on 
the areas related to the interest. It is centered on benefits and personal 
satisfaction. It can be said cognitive aspect is based on personal 
experiences and what is learned. The affective aspect of interest is 
expressed in attitudes toward the activities. Children who have 
pleasant relationship with teachers usually develop favorable attitudes 
toward school.  
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In conclusion, basically interest is related to hobby, likes, and 
motivation. Interest, furthermore concern with someone positive 
attitude toward something or an activity that is followed by his effort 
to know, to learn, and to do such activity intensively. Developing 
teaching method based on the students‟ interest is very important 
because it can make them more motivated. 
10. Aspect of Interest 
WS Winkel (1996: 188) states that “The interest is defined as 
the persistent tendency of subjects to feel interested in the subject or a 
certain subject. And was pleased to learn that the study”. Based on the 
states the aspect of interest is: 
1) Pleasure  
Pleasure seems to be derived from simply watching the movements 
of people and objects. At the first, this activity is primarily 
biological, then perceptions occur and concepts begin to form. In 
this case, the psychological components become more important. 
The child learns to avoid those activities as unsatisfying and to 
repeat those that have proved to be worthwhile. In other words, 
pleasure will emerge one‟s interest to objects or people that satisfy 
him. 
2) Willingness 
Willingness means a motivational desire that is directed to the 
purpose of life controlled by thought. This motivational desire will 
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produce a will, attention and concentration to a given object; then 
the interest of the individual will appear.  
3)  Consciousness  
A person can be said to be interested in something if he/ she has 
consciousness. He/she is conscious that he is doing the learning 
activity. Consciousness can exist in an individual when he has a 
will.  
4) Attention  
When a student observes an object, he perceives only what he pays 
attention to or is interested in. By seeing the students‟ attention, it 
can be known whether he is interested in the object or not. 
Another expert who has a little bit different definition of 
interest is Stagner. He defines interest in a specific way on 
occupational success (1965; 553). He assumes that one‟s interest may 
determine his success in doing something. Occupational interest is 
defined as liking and disliking certain situations. By knowing what he 
actually likes, a person will be able to seek these so he can expose the 
interest occupation. In addition, by having the concept of an 
occupational interest, learners can learn with serious efforts and work 
with persistence and well-directed objective to achieve the success in 
learning. 
11. Types of Interest 
There are some types of interest according to some experts. 
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Witherington (1982: 36) mentions two types of interest: 
1) Primitive Interest  
It is also called as biological interest since it refers to the 
need of human to fulfill their biological needs. It concern 
with the need in food, comfort, and freedom, and freedom 
in doing activity.  
2) Cultural Interest  
It is called as social interest. People will have this interest 
when they conduct any activity with others. In this type of 
interest, learning attitude is regarded as the important issue. 
While according to Super (1949: 378) there are three types of 
interest; 
1) Expressed Interest  
This interest refers to the verbal profession of interest in an 
object, activity, task, or occupation. The subject states that 
helices or dislikes something.  
2) Manifested Interest  
It is synonymous with participation in an activity or 
occupation. It can be found by determining people‟s 
interest based on observation of what they do. It involves 
determining what individuals know about occupation by 
asking them to describe special terms of equipment related 
to that occupation. 
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3) Inventoried Interest  
It provides assessment of individual preference based on 
their answer to a set inventory item. 
Based on the definitions above, it can be concluded that 
interest is a motive that drives a person to do what he likes, to choose 
what he attracts, and to reach what he expects. 
12. Description of Listening to English Songs 
Listening is different from hearing as Blumental said that 
hearing and listening are two different things. Listening is educated 
hearing or in another words, it is hearing for the purpose (1963: 186). 
So listening needs more attention related to the mind than hearing. 
While according to Rivers and Temperly, listening is a complex 
operation integrating the distinct component of perception and 
linguistic knowledge in ways that are at present poorly understood 
(1998: 63). Furthermore, listening is an active process of constructing 
a message from a stream of sound with what one knows of the 
phonological, semantic and syntactic potentialities of the language.  
Another definition of listening is given by Brown and Yule that 
listening is the activity of paying attention to and trying to get the 
meaning from something we hear (1983). From the definition above, it 
can be concluded that listening is an active process of paying attention 
to and trying to get the meaning from something we hear which is at 
present unknown. 
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Songs, as Griffee states are pieces of music that have words 
(1992: 3). Webster‟s dictionary (1976: 506) defines songs as a short 
musical composition of words and music. The main parts of songs are 
music and words, while music itself is related with rhythm. A group of 
words without music to perform them cannot be included as a song. 
Songs are generally performed in a repetitive pattern that makes them 
easy to be memorized. Repetitive pattern means that song, there are 
usually several lines of the song, which are repeated twice, or more 
what a so-called “refrain” when they are performed. Songs are 
typically for a solo singer, though they may also be in the form of a 
duet, trio, or composition involving more voices.  
Richard (2002) says that “a song is a relatively short musical 
composition for the human voice, which features words or lyrics. 
Sometimes it has rhymes and uses a language style that is different 
from the language style which is used in a scientific or formal text. The 
words within a song are sung in particular tones, rhythms, speed and 
style”. A song usually is accompanied by music instruments, which 
perfect and beautify its performance. Song is an ideal vocabulary 
learning media for students. It is because song helps students 
remember the vocabulary easily. 
13. Types of Songs 
Wikipedia (2015) songs can be broadly divided into many 
different forms. There are: art songs, pop songs and folk songs. 
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1)  Art Songs 
Art song are songs created for performance in their own 
right, usually with piano accompaniment, although they can also 
have other types of accompaniment such as an orchestra or string 
quartet, and are always notated. Generally they have an identified 
author(s) and composer and require voice training for acceptable 
performances. The lyrics are often written by a poet or lyricist and 
the music is composed by a composer. 
2)  Folk songs 
Folk songs are songs of often anonymous origin or public 
domain that are transmitted orally. They are frequently a major 
aspect of national or cultural identity. Art songs often approach the 
status of folk songs when people forget who the author was. Folk 
songs are also frequently transmitted non-orally, especially in the 
modern era. Folk songs exist in almost every culture. 
3)  Popular songs 
Modern popular songs are typically distributed as 
recordings, and are played on the radio, though all other mass 
media that have audio capabilities are involved. Their relative 
popularity is inferred from commercially significant sales of 
recordings, ratings of stations and networks that play them, and 
ticket sales for concerts by the recording artists. A popular song 
can become a modern folk song when members of the public who 
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learn to sing it from the recorded version teach their version to 
others. Popular songs may be called pop songs for short, although 
pop songs or pop music may instead be considered a more 
commercially popular genre of popular music as a whole. 
Therefore English songs is groups of English words performed 
in rhythms called music. From the definition above we may conclude 
that listening to English song is the activity of paying attention to 
music that have words and trying to get the meaning and 
understanding of English words contained in the songs. 
14. Interest in Listening to English Song 
Hilgard (1962: 453) states that personality is in part reflected in 
the kinds of things one likes to do, what one enjoys, and what ones 
appreciates. These three items, Hilgard mentions, are usually called as 
interest. A person who is interested will have strong drives to know 
about the object making him attracted, to pay attentions, and to be 
involved in. This definition is supported by Hurlock (1964: 594) who 
says that interest is a learned motive which drives the person to 
preoccupy himself with an activity when he is free to choose what he 
will do. Brown and Yule said that listening is the activity of paying 
attention to and trying to get the meaning from something we hear 
(1983). English songs is groups of English words performed in 
rhythms called music. 
Based on the review of related theory of the interest of listening 
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to the English songs, it can be concluded that interest in listening to the 
English songs is a motive that drives a person to do activity of paying 
attention to music that have words and trying to get the meaning and 
understanding of English words contained in the songs. 
15. The Use of Songs in Language Learning and Language Teaching 
Songs are not only good for language learners, but for language 
teachers songs offer an interesting techniques in presenting the 
language focus because it provides enjoyment especially in rising 
excitement and self-confidence for both learners and teachers. Songs 
take them to the other side of teaching-learning process, but still, there 
is the material included. 
Murphey (1992: 14) states the advantages using songs in the 
classroom as follows: 
1. Music and songs are “tools for living”, and the top ic holds 
great value that can be explored as a material in learning 
language focus.  
2. By looking at music and songs critically, the teacher can also 
help the students to develop the means to sort out the good 
from the bad based on the content of the songs.  
3. For the teacher, it can be a tremendous learning experience 
where he is a source for the language.  
The interest of listening to the English songs brings some 
advantages for English learners. Beside the advantages mentioned 
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before, the learners can also enjoy the performance of their favorite 
singer who perform the songs. People love songs, usually because of 
the singers, and vice versa. 
16. The Indicator of the Interest of Listening to the English songs 
Based on the review of related theory of the interest in listening 
to English songs in this thesis is motive that drives students doing 
listen to English songs including pleasure, the aspect which directs 
someone to do satisfying activities and makes him/her repeat those 
activities; willingness, the aspect which produces will, attention, and 
concentration to an object; consciousness, the aspect which appears 
when someone has a will and be conscious in doing activities; 
attention, the aspect which shows someone‟s attention for the 
interesting objects. From the concept above, the indicator are pleasure, 
willingness, consciousness, and attention. 
 
D. Rationale 
In learning English, speaking skill is very important. Speaking 
is called as productive and receptive skill because it is used in 
communicative activity. It is concerned that there is a fundamental 
difference between knowledge and skill. Both can be understood and 
memorized, while only a skill can be imitated and practiced. 
Furthermore, there are two basic ways in which something we can do 
be seen as a skill. The first is motor-perceptive skills that involve 
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perceiving, recalling and articulating in the correct order sounds and 
structures of the language. The second is interaction skill that involves 
making decisions about communication, such as: what to say, how to 
say it, and whether to develop it, in accordance with one‟s intention 
while maintaining the desire relations with others. 
Vocabulary learning process can occur in speaking activities. 
While speaking, the students are challenged to use vocabulary in 
appropriate meanings and they can get help from each other on the 
meaning of unfamiliar language, including vocabulary items they do 
not know. By speaking English as often as possible, the students have 
many opportunities to learn vocabulary so that they can improve their 
vocabulary mastery. Therefore, it is predicted that if the students‟ 
vocabulary is high, their speaking skill will improve. 
One of the factor that affecting the success of students‟ 
speaking skill in learning English is when the students have the interest 
of listening to English songs. The interest of listening to the English 
songs  is a motive that drives a person to do activity of paying attention 
to music that have words and trying to get the meaning and 
understanding of English words contained in the songs. The students 
who have better understanding of English through songs can be easily 
speaking English than those who have not. It can be assumed that if the 
students‟ interest listening to English songs are high, their speaking 
skill will improve. 
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From the explanation above, it can be said that vocabulary 
mastery and the interest of listening to English songs can be essential 
factor for speaking skill. Students who want to improve their speaking 
have to master vocabulary a lot and also they can use the interest of 
listening to English songs to improve their speaking skill. 
 
E. Hypothesis  
Based on the theory and rationale, the hypotheses of this research are 
formulated as follows: 
1. There is a positive significant correlation between vocabulary mastery 
and speaking skill. 
2. There is a positive significant correlation between the interest of 
listening to English songs and speaking skill. 
3. There is a positive significant correlation between vocabulary mastery 
and the interest of listening to English songs simultaneously toward 
speaking skill. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
F. Research Method 
The researcher uses correlation method, because the researcher 
wants to know the correlation between one variable with other variable. 
Fraenkel and Wallen (2000: 359) state correlation research is a research 
which is done to determine the relationship among two or more variables, 
and to explore their implication for cause and effect. This research has two 
kinds of variables, independent variable and dependent variable.  
Moleong (2008:23) quantitative research is the classification of 
research based on the characteristic of the data. It has random 
characteristic, aimed to choose the number of individual from population. 
The research uses numeric data or non-numeric data that have been 
converted into numbers, statistical, and the result can be measured.  
There are three possible results of a correlation study: a positive 
correlation, a negative correlation, and no correlation. The correlation 
coefficient is a measure of correlation strength and can range from –1.00 
to +1.00. Perfect positive correlation would result in a score of +1. Perfect 
negative correlation would result in – 1(Nunan , 1992: 39). 
1. Positive Correlations: Both variables improve or decrease at the same 
time. A correlation coefficient close to +1.00 indicates a strong 
positive correlation; 
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2. Negative Correlations: Indicates that as the amount of one variable 
improve, the other decreases. A correlation coefficient close to -1.00 
indicates a strong negative correlation; 
3. No Correlation: Indicates that is no relationship between the two 
variables. A correlation coefficient of 0 indicates no correlation. 
There are three types of correlation study as follows:  
1. Naturalistic Observation 
Naturalistic observation involves observing and recording 
the variables of interest in the natural environment without 
interference or manipulation by the experimenter. 
2. The Survey Method 
Survey and questionnaires are the most common methods 
used in psychological research. In this method, a random sample of 
participants completes a survey, test, or questionnaire that relates to 
the variables of interest. Random sampling is a vital part of 
ensuring the generalize ability of the survey results. 
3. Archival Research 
Archival research is done by analyzing studies conducted 
by other researchers or by looking at historical records. 
In this research the researcher uses survey method. There are three 
variables in this study; two Independent variables(X) and dependent 
variable(Y). 
1. The independent variable  
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a. Vocabulary mastery (X1)  
b. The interest of listening to English songs (X2)  
2. The dependent variable 
a. Speaking skill (Y)  
Figure 3.1. The relationship of the three variables is as follows: 
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The strength pof the relationship between two variables can be 
expressed mathematically using a correlation coefficient, symbolized by a 
Greek symbol, r. the extent of correlation is measured by a figure between 
-1 and +1. Perfect positive correlation would result in a score of +1. 
Perfect negative correlation would result in -1 (Nunan, 1998:39). 
 
B. Place and Time of the Research 
This research is carried out at SMK N 1 Plupuh in the academic year 
of 2018/2019 in January until August 2019. 
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Table 3.1 The Research Schedule 
No Activities 
January Februar
y 
June July August 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1 Pre-research                     
2 Making 
proposal 
                    
3 Seminar 
proposal 
                    
4 Making 
Instrument 
                    
5 Revising 
proposal 
and 
instrume
nt 
                    
6 Taking data try 
out 
                   
7 Taking main 
data 
                    
8 Analyzing data                     
9 Reporting 
result 
                    
 
C. Population, Sample and Sampling 
1. Population 
Sugiono (2011: 61) explain that “population is the 
generalization region which consists of the objects/ subjects that have 
certain qualities and characteristic defined by the researchers to learn 
and then drawn conclusions”. Allison et al (1998: 24) define 
population as a defined group within a stated class. Sutrisno (2002:43) 
states that the population is the entire population that is intended to be 
investigated is called population. From the opinions above, it can be 
concluded that the population is all the subject of research and have the 
same characteristics. In this study, the researcher took all the eleventh 
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grade students (XI) of SMK N 1 Plupuh in the academic year of 
2018/2019.  
2. Sample 
Arikunto (2006: 131) states that sample is the part of 
representation of population being researched. Sugiyono (2011: 62) 
states that the sample is part of the number and characteristics of the 
population. In this study the sample is 50 students out of the 
population.   
3. Sampling  
Sampling is a technique used in taking sample. According to 
Webster‟s dictionary (1976: 467), sampling is a technique used in 
taking a part of statistical population whose properties are studied to 
gain information about the whole.  
One of the famous ways in statistics to get the representative 
sample is random sampling. The researcher uses random sampling to 
obtain her sample, this is method that gives every member of the 
population an equal chance of being selected in the study (Hallonen 
and Santrock, 1999: 18). The cluster sampling in which the clusters are 
selected and sample is drawn from the cluster members by simple 
random sampling (Fink,1995: 15). 
In this research, the researcher uses cluster random sampling to 
get representative sample. Firstly, the researcher took one study 
program randomly. After getting one study program, the researcher 
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took two classes among the classes randomly. The steps of selecting 
study program are as follows: 
a. Listing the codes of all study programs (RPL,TKR,BB) 
b. Writing down the code of each study program on a small paper and 
rolling the papers. 
c. Putting all rolled papers into a box. 
d. Shaking the box. 
e. Taking one of the rolled papers from the box. 
After the researcher obtained a study program randomly, then 
take two classes as the sample. BB has Three classes. The steps of 
selecting study program are as follows: 
1. Listing the codes of all classes. 
2. Writing down the code of each class on a small paper and rolling 
the papers. 
3. Putting all rolled papers into a box. 
4. Shaking the box. 
5. Taking two of the rolled papers from the box randomly and the 
result will be the sample of the research. 
The chosen class was XI BB-B and XI BB-C as the sample. 
Each class has 25 students, and the researcher took two classes. It 
means that the sample is 50 students of two classes. 
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D. Techniques of Collecting Data 
The researcher used questionnaires and test as the techniques to 
collect the data for the research. The questionnaires are used to obtain the 
data of students‟ interest in listening to English songs, while the test is 
used to collect the data of vocabulary mastery. And also interview to 
collect the data of students‟ speaking skill. 
1. The Instruments of Collecting the Data 
a. Questionnaire 
Questionnaire is used to get the data of the students‟ interest 
in listening to English songs. A questionnaire is a trial to collect 
information using some written-questions that must be answered in 
written form (Hadari Nawawi, 1995: 177). Moore (1999:24) says 
that questionnaire is a means of collecting the data in which the 
researcher call on students to examine themselves and react to a 
series of statement about their attitudes, felling and opinions. 
The researcher uses a close direct questionnaire, closed 
direct questionnaire is a questionnaire about respondent that must 
be answered by the respondents him/herself and there are several 
answers that have been provided so that a respondent only chooses 
the most appropriate answer to collect the data of students‟ interest 
in listening to English songs. 
The researcher uses the Likert Scale, that is a scale with a 
number of points or spaces, usually at least three but not more than 
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seven (Wiersma, 2000: 305), and mostly the options are in the form 
of “selalu”, “sering”, “kadang-kadang”, “jarang”, and “tidak 
pernah”. In the interest of listening to English songs the 
respondents are expected to choose one of those choices that they 
think are closely matched with their condition at the time. 
In determining the students‟ scores, the researcher at first 
determines the item score based on Husaini and Purnomo (1996: 
69) is as follows: 
For the positive items   For the negative items  
  Selalu (SL)  is scored 5  Selalu (SL)  is scored 1 
  Sering (SR)  is scored 4  Sering (SR) is scored 2 
  Kadang(KD)  is scored 3  Kadang(KD) is scored 3 
  Jarang (JR)  is scored 2  Jarang (JR) is scored 4 
  Tidak Pernah(TP) is scored 1  Tidak Pernah (TP) is scored 5 
 Table 3.2 The Specification of the Questionnaire  
Concept Indicator 
The interest of listening to the English 
songs  is a motive that drives a person 
to do activity of paying attention to 
music that have words and trying to get 
the meaning and understanding of 
English words contained in the songs. 
Pleasure, 
Willingness 
 
Attention 
consciousness 
b. Vocabulary Test 
Arikunto (2010: 193) stated that test was a number of 
questions or exercises or other tool to measure one‟s skills, 
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intelligence, ability or talent. Brown (2004: 3) states that in simple 
terms, test was a method of measuring a person‟s ability, 
knowledge, or performance in a given domain.  
In this study, the researcher uses an objective test in the 
form of multiple choices test with four options, which consists of 
35 items for the try out. The researcher marks 1 for each item if the 
students answer correctly, and the researcher marks 0 if the 
students answer incorrectly. 
The following is the formula to score students‟ vocabulary 
mastery: 
Student‟s score: Student‟s correct answer x 100  
\Total items 
Figure.3.2. vocabulary test scoring rubric 
Table 3. 3 The Specification of the Vocabulary Test 
Concept Indicator 
Vocabulary mastery 
can be measured by 
the requirements of 
generalization (being 
able to define words) 
and application 
(selecting an 
appropriate use of it). 
1. Parts of Speech 
a. Noun Phrase 
b. Pronoun 
c. Adjective 
d. Verb 
e. Adverb 
f. Preposition 
g. Determiner 
h. Conjunction  
2. Word Building  
a. Affixation 
b. Compounding 
c. conversion 
3. Word Meaning 
a. Synonymy 
b. Antonym 
c. Hyponymy  
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c. Document Score Speaking 
According to Ary et al. (2002, p. 442), document is to gain an 
understanding of phenomenon under the study, these documents may 
be personal such as autobiographies, diaries, letters, official such as 
files, and report or minutes that have been prepared by observers of 
an event or setting. In this study, the researcher used student‟s score 
as the document. The score was taken from speaking activities by 
English teachers‟ in second semester students of XI BB-B and XI 
BB-C. The researcher needs to collect the student‟s score from  
speaking activities. The data score by the teacher will help the writer 
to analyse the data. 
2. Try Out the Instrument 
An instrument is said to be good if it is valid and reliable. 
Before the instruments are used, they have been tried out. It is intended 
to find the level of validity and reliability of the instruments. After 
taking one class among the classes randomly to do the try out test, the 
try out was conducted at the eleventh grade students of SMK N 1 
Plupuh in academic year 2018/2019. 
a. The Validity of the Instrument 
Sugiyono (2016: 173) states that valid means the 
instrument can used to measure what is should be measured. 
Validity refers to the equality between the data which is 
obtained with the real data of object that is observed. In this 
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research, to measure the validity of vocabulary mastery and the 
intrest of  listening to English song questionnaire the researcher 
used the Pearson Product Moment Formula through SPSS 20 for 
windows. The steps of computing the validity as follows: 
1) Turn on SPSS 20 program for windows 
 
 
 
 
 
 
 
 
2) Click the variable view and define each coloumn with 
Item1 to Item35 (Item Number1- Item Number35) then 
change the coloumn of decimal becomes 0 and the 
coloumn measure becomes scale for all items.  
 
 
 
 
 
3) After filling the variable view, click data view, and fill 
the data of students vocabulary mastery. 
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4) Click the analyze menu, then choose scale >> reliability 
analysis 
 
 
 
 
 
5) Move all items to the item box  
 
 
 
 
 
 
6) Click statistic then choose scale if item deleted >> 
continue >> OK 
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7) The result of validity is as below 
 
 
 
 
 
 
The criteria of validity test is called valid if robtained is higher 
than rtable (robtained > rtable). Whereas, the test is called invalid 
if robtained is lower than rtable ((robtained < rtable). 
There are 35 items of students vocabulary mastery  to 
try out. It can be seen in the appendix. The rtable at α = 0.05 
for N=25 is 0.396. After try out, the researcher got 33 items 
which are valid and 2 items are invalid because the 
correlation coefficient is lower than 0.396. Then, the 
researcher decided to omit the items which are invalid and 
they are items number 18 and 24. Therefore, it can be 
concluded that 33 items in try out test stuent vocabulary 
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mastery are considered as valid. 
Meanwhile, to measure the validity of The Interest of  
Listening to English song‟s Questionnaire the researcher 
used same vocabulary mastery. 
The validity of speaking test instrument is determined 
by content validity which the content of instrument adapted 
from the material had taught by the teacher. It means that the 
researcher must adjust the content of instrument with subject 
matter taught by the teacher. Then, the researcher make 
instrument based on the indicators of speaking in blue print. 
The techinque is known experts judgement. 
b. The Reliability of the Instruments 
Arikunto (2012: 100) states that reliability is related 
with dependability. A test has high reliability if it can give 
consistent results. The reliability of speaking ability test is 
measured by using inter-rater reliability. Brown (2004: 21) 
states that inter-rater reliability occurs when two or more 
scores yield  inconsistent scores of the same test, possibly for 
lack of attention to scoring criteria, inexperience, inattention, 
or even preconceived biases. 
To measure the reliability of vocabulary mastery and 
the intrest of  listening to English song questionnaire, the 
researcher used the Alpha Cronbach Formula through SPSS 20 
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program for windows, the steps of computation the reliability 
are as follows: 
1) Turn on SPSS 20 program for windows 
 
 
 
 
 
2) Copies the valid data of students vocabulary mastery data 
view 
 
 
 
 
 
3) Click variable view, changes the coloumn decimal into 0 for 
all items and changes the coloumn measure into scale for all 
items. 
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4) Click analyze >> Scale >> Reliability analysis 
 
 
 
 
 
 
5) Move all items into items box, click alpha in the model box, 
then click statistic 
 
6) Select item and scale, then click continue >> OK 
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7) The result is as below 
 
 
 
 
 
 
The criterion of this test is if robtained is higher than 
rtable (robtained > rtable), so the test is reliable. 
Table 3.4 The reliability of students Vocabulary 
Mastery  
 
Reliability Statistics 
Cronbach's 
Alpha 
N of 
Items 
,925 33 
 
Based on the computation using the formula of 
Alpha Cronbach helping by SPSS 20 program for window, 
the result of computation is 0.945. Then, the value is 
compared to rtable at  = 0.05 for N=25 is 0.396. It shows that 
robtained is higher than rtable (0.925 > 0.396). So, it can be said 
that the test is reliable. 
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E. Techniques of Analyzing the Data 
After collecting the data, the next step is analyzing them to know 
whether  there  is  a   positive   correlation   between   vocabulart mastery 
and students‟ interest in listening English songs toward speaking Skill.   
The steps in analyzing the data are: 
1. Analysis of unit 
 
a. Mode 
 
Mode is a technique of group explanation which is based on 
the populer value or the most frequent value that appears in the 
group (Sugiyono, 2015: 47). 
b. Median 
Median is one of techique in group explanation which is 
based on central value of data group that have arranged from the 
lowest to the highest or inversely (Sugiyono, 2015: 48). 
c. Mean 
 
Mean is the average value of the data group. It is gained 
from summing up the entire individu in that group, then dividing 
with the total of individuals in that group (Sugiyono, 2015: 49). 
d. Range 
 
Range is the gap between the highest and the lowest value 
in data group. It is gained by subtracting the highest value with the 
lowest value (Sugiyono, 2015: 55). 
e. Standard Deviation 
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Standard deviation is the distance of an individual value 
from the mean. 
The steps to calculate the analysis of unit as follows: 
1) Turn on SPSS 20 program for windows 
 
 
 
 
 
 
2) Click the variable view and define each coloumn with the name of 
variable ( example: Vocabulary, interest and speaking), then 
change the coloumn of decimal becomes 0 for interest in listening 
and speaking, for vocabulary change the coloumn of decimal 
becomes 1 and the coloumn measure becomes scale for all items. 
 
 
 
 
 
 
3) After filling the variable view, click the data view, then input the 
data scores of students‟ interest in listening to English songs. 
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4) Click analyze >> descriptive statistic >> descriptives 
 
 
 
 
 
 
5) Move the item into variabel box, then click options 
 
 
 
 
 
 
6) Select the mean, median, mode, sum, etc. Then click continue >> 
OK 
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7) The result is as below 
 
 
 
 
 
 
8) To find the analysis descriptive of vocabulary mastery and 
speaking skill the steps are same with those steps above. 
2. Analyzing pre-requirement testing 
Before doing the analysis to know the correlation between   
vocabulary mastery and students‟ interest in listening English songs 
toward speaking skill, it is needed to do an analysis pre-requirement 
test that consist of normality and liniearity. 
a. Normality test 
  Normality test is aimed to know whether the sample taken 
from the population has normal distribution or not. To find out the 
85 
 
 
 
normality of the sample in this research, the researcher used 
Kolmogorov Smirnov (KS-Z) formula through SPSS 20 program 
for windows. The steps of calculating the normality test as follows: 
1) Turn on SPSS 20 program for windows 
 
 
 
 
 
2) Click the variable view and define each coloumn with the name 
of variable (vocabulary, interest and speaking), then change the 
coloumn of decimal becomes 0 for interest in listening English 
songs and  speaking, for vocabulary change the coloumn of 
decimal becomes 1 and the coloumn measure becomes scale for 
all items 
 
 
 
 
 
 
3) After filling the variable view, click data view, and fill the data 
of Vocabulary mastery, Interest in listening English songs and 
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speaking skill 
 
 
 
 
 
 
4) Click analyze >> descriptive statistic >> explore 
 
 
 
 
 
 
5) Move the items into dependent box, select plot then click plot. 
 
 
 
 
 
 
6) Select normality plots with test >> click continue >> OK 
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7) The result is below 
 
 
 
 
 
 
The data of Voabulary mastery, students interest in 
listening English songs and speaking skill are considered in 
normal distribution if the significance is higher than 0.05. 
b. Linearity testing 
 
Linearity is aimed to know whether between independent 
variables (X1 and X2) and dependent variable (Y) that involved in a 
research, which measured by statistical analysis correlation, have 
relation linierly or not. The steps to calculated the linearity as 
follows: 
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1) Turn on SPSS 20 program for windows 
 
 
 
 
 
2) Click the variable view and define each  coloumn with the name 
of variable (Vocabulary and speaking), then change the coloumn 
of decimal becomes 0 for speaking, for vocabulary change the  
coloumn of decimal becomes 1 and the coloumn measure 
becomes scale for all items. 
 
 
 
 
 
3) After filling the variable view, click data view, and fill the data 
of Voabulary mastery and speaking skill. 
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4) Click analyze >> compare means >> means 
 
 
 
 
 
 
5) Move the variable speaking into dependent list, and move the 
variable Vocabulary mastery  into independent list. 
 
 
 
 
 
 
6) Click options select the test of linierity >> continue >> OK 
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7) The result is as below 
 
 
 
 
 
 
8) To check the linearity of Vocabulary mastery and speaking skill 
the steps are same with those steps above. 
3. Hypothesis testing 
a. Testing the first and second Hypothesis 
The test of the first and second hypothesis used to know the 
correlation between Vocabulary mastery and speaking skill and the 
correlation between students‟ interest in listening English song and 
speaking skill. The test used as follows: 
1) Single correlation 
To test the first and second hypothesis, the researcher used 
single correlation techique using Pearson Product Moment 
Formula through SPSS 20 program for windows. The steps to 
calculate as follows: 
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a) Turn on SPSS 20 program for windows 
 
 
 
 
 
b) Click the variable view and define each coloumn with the 
name of variable (Vocabulary and speaking), then change the 
coloumn of decimal becomes 0 for speaking, for Vocabulary 
change the coloumn of decimal becomes 1 and the coloumn 
measure becomes scale for all items 
 
 
 
 
 
 
c) After filling the variable view, click data view, and fill the 
data   of   vocabulary mastery   and speaking skill. 
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d) Click analyze >> regression >> linear 
 
 
 
 
 
 
e) Move the variable speaking into dependent list, and move the 
variable vocabulary mastery into independent list then click 
statistics 
 
 
 
 
 
 
f)  Select estimates, model fit and R squared change, then click 
continue >> OK 
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g) The result is as below 
 
 
 
 
h) To test  the  correlation  between  students‟ interest in 
listening English songs and speaking skill (second 
hypothesis) the steps are same with those step above. 
2) The significance of the simple correlation coefficient 
The significance of the simple correlation coefficient is if 
the significance of coefficient correlation lower than significant 
level α=0.05, so the correlation is significant. The steps to 
calculate the significance of the simple correlation as follows: 
a) Turn on SPSS 20 program for windows 
 
 
 
 
 
 
b) Click the variable view and define each coloumn with 
the name of variable (Vocabulary and speaking), then 
change the coloumn of decimal becomes 0 for 
speaking, for parents change the coloumn of decimal 
becomes 1 and the coloumn measure becomes scale 
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for all items 
 
 
 
 
 
 
c) After filling the variable view, click data view, and fill 
the data   of   Vocabulary mastery  and speaking skill 
 
 
 
 
 
 
d) Click analyze >> regression >> linear 
 
 
 
 
 
 
 
e) Move the variable speaking into dependent list, and 
move the variable Voabulary mastery into  
independent list then click statistics 
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f) Select estimates, model fit and R squared change, then 
click continue >> OK 
 
 
 
 
 
 
 
g) The result is as below 
 
 
 
 
 
h) To  test  the  significant  between  students‟ interest in 
listening English songs and speaking skill the steps are 
same with those step above. 
3) Single linear regression 
The steps to calculate single linier regession as follows: 
a) Turn on SPSS 20 program for windows 
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b) Click the variable view and define each coloumn with the 
name of variable (Vocabulary and speaking), then change the 
coloumn of decimal becomes 0 for speaking, for vocabulary 
change the coloumn of decimal becomes 1 and the coloumn 
measure becomes scale for all items 
 
 
 
 
 
 
c) After filling the variable view, click data view, and fill the 
data   of   voabulary mastery and speaking skill. 
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d) Click analyze >> regression >> linear. 
 
 
 
 
 
 
 
e) Move the variable speaking into dependent list, and move the 
variable vocabulary mastery into independent list then click 
statistics 
 
 
 
 
 
 
 
f) Select estimates, model fit, R squared change, descriptive, 
confidence interval level 95%, and casewise diagnotics then 
click continue >> OK 
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g) The result is as below 
 
 
 
 
h) To test the linear regression between students‟ interest in 
listening English songs and speaking skill the steps are same 
with those step above 
b. Testing the third Hypothesis 
The test of third hypothesis used to know the correlation  
between vocabulary mastery and students‟ interest in listening 
English songs toward speaking skill. The test used as follows: 
1) Multiple correlation 
The steps to calculate the multiple regression as follows: 
a) Turn on SPSS 20 program for windows 
 
 
 
 
 
b) Click the variable view and define each coloumn with 
the name of variable (vocabulary, interest and 
speaking), then change the coloumn of decimal 
becomes 0 for interest listening English songs and 
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speaking, for vocabulary change the coloumn of 
decimal becomes 1 and change the coloumn measure 
becomes scale for all items  
 
 
 
 
 
c) After filling the variable view, click data view, and fill 
the data of vocabulary mastery, interest in listening 
English songs and speaking skill. 
 
 
 
 
 
d) Click analyze >> regression >> linear. 
 
 
 
 
 
e) Move the variable speaking into dependent list, and 
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move the  variable   vocabulary mastery   and students‟ 
interest in listening Enlish songs into independent list 
then click statistics. 
 
 
 
 
f) Select estimates, model fit and R squared change, then 
click continue >> OK. 
 
 
 
 
 
g) The result is as below 
 
 
 
 
2) The significance of the multiple correlation coefficient 
The significance of the multiple correlation coefficient is 
if the coefficient of significance Fchange is lower than the level of 
significant α=0.05, so the correlation is significant. The steps to 
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calculate the significance of the multiple correlation coefficient 
as follows: 
a) Turn on SPSS 20 program for windows. 
 
 
 
 
b) Click the variable view and define each coloumn with 
the name of variable (Vocabulary, interest and 
speaking), then change the coloumn of decimal 
becomes 0 for interest and speaking, for vocabulary 
change the coloumn of decimal becomes 1 and change 
the coloumn measure becomes scale for all items. 
 
 
 
 
 
c) After filling the variable view, click data view, and fill 
the data of vocabulary mastery, students‟ interest in 
listening English songs and speaking skill. 
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d) Click analyze >> regression >> linear. 
 
 
 
 
 
e) Move the variable speaking into dependent list, and 
move the variable vocabulary mastery and students‟ 
interest in listening English songs into independent list 
then click statistics. 
 
 
 
 
 
f) Select estimates, model fit and R squared change, 
then click continue >> OK. 
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g) The result is as below. 
 
 
 
3) Multiple linear regression 
The steps to calculate the multiple linear regressio as 
follows: 
a) Turn on SPSS 20 program for windows 
 
 
 
 
 
b) Click the variable view and define each coloumn with 
the name of variable (vocabulary, interest and 
speaking), then change the coloumn of decimal 
becomes 0 for interest in listening English songs and 
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speaking, for vocabulary change the coloumn of 
decimal becomes 1 and change the coloumn measure 
becomes scale for all items 
 
 
 
 
 
c) After filling the variable view, click data view, and fill 
the data of vocabulary mastery, students‟ interest in 
listening English songs and speaking skill 
 
 
 
 
 
d) Click analyze >> regression >> linear. 
 
 
 
 
 
e) Move the variable speaking into dependent list, and 
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move the variable vocabulary mastery and students‟ 
interest in listening English songs  into independent list 
then click statistics 
 
 
 
 
 
f) Select estimates, model fit, R squared change, 
descriptive, confidence interval level 95%, and 
casewise diagnotics then click continue >> OK. 
 
 
 
 
 
g) The result is as below 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Finding 
1. Data Description 
a. Vocabulary Mastery 
The data of students‟ vocabulary mastery getting from the test 
with 33 item number and computed by using SPSS 20 program for 
Windows. The data of vocabulary mastery can be seen in Table 4.1 below: 
Table 4.1 The statistic data of vocabulary mastery 
Statistics 
Vocabulary Mastery 
N 
Valid 50 
Missing 0 
Mean 85,000 
Std. Error of Mean 1,1209 
Median 88,000 
Mode 85,0
a
 
Std. Deviation 7,9257 
Variance 62,816 
Range 30,0 
Minimum 64,0 
Maximum 94,0 
Sum 4250,0 
a. Multiple modes exist. The 
smallest value is shown 
From the data in Table 4.1 above, it is known that the maximum  
score of vocabulary mastery is  94.0  and the minimum score is 64.0. The 
range of vocabulary mastery is 30.0. The mean is 85.000. It is calculated 
by summing all scores the dividing the sum by number of score. The 
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standar error of mean is 1.1209. The median is 88.000 then the mode is 
85.0. The standar deviation is 7.9257. The variance is 62.816 and the sum 
of the data is 4250.0. 
The frequency of vocabulary mastery score is presented in Table 
4.2 below: 
Table 4.2 The frequency of vocabulary mastery 
 
Vocabulary 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
64,0 1 2,0 2,0 2,0 
67,0 2 4,0 4,0 6,0 
70,0 4 8,0 8,0 14,0 
79,0 3 6,0 6,0 20,0 
82,0 3 6,0 6,0 26,0 
85,0 11 22,0 22,0 48,0 
88,0 11 22,0 22,0 70,0 
91,0 8 16,0 16,0 86,0 
94,0 7 14,0 14,0 100,0 
Total 50 100,0 100,0  
 
From the Table 4.2 above, there are 1 students who got the score 
64.0 (2.0%), 2 students who got the score 67.0 (4.0%), 4 students who got 
the score 70.0  (8.0%),  3 students who got the  score 79.0 (6.0%), 3 
students who got the score 8 2 .0 (6.0%), 11 students who got the 
score 85.0 (22.0%), 11 students who got the score 88.0 (22.0%), 8 
students who got the score 91.0 (16.0%), 7 students who got the score 94.0 
(14.0%). 
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The frequency of vocabulary mastery can also be seen in the 
Figure 4.1 below: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.1 The histogram of vocabulary mastery 
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b. Students‟ Interest in Listening English Songs 
 
The data of students‟ interest in listening English songs was 
collected by using questionnaire and computed by using SPSS 20 program 
for Windows. The data of students‟ interest in listening English songs can  
be  seen  in Table 4.3 below:Table 4.3 The statistic data of students‟ 
interest in listening English songs. 
Statistics 
Interest in listening English songs 
N 
Valid 50 
Missing 0 
Mean 116,14 
Std. Error of Mean 1,954 
Median 113,50 
Mode 107
a
 
Std. Deviation 13,817 
Variance 190,898 
Range 59 
Minimum 81 
Maximum 140 
Sum 5807 
a. Multiple modes exist. The 
smallest value is shown 
From the data in Table 4.3 above, it is known that the maximum 
score of students‟ interest in listening English songs is 140 and the 
minimum score is 81. The range of students‟ interest in listening English 
songs is 59. The mean is 116.14. It is calculated by summing all scores 
the dividing the sum by number of score. The standar error of mean is 
1.954. The median is 113.50 then the mode is 107. The standar deviation 
is 13.817. The  variance is 190.898 and the sum of the data is 5807. 
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Table 4.4 The frequency of students‟ interest in listening English songs 
Interest in listening English songs 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
81 1 2,0 2,0 2,0 
82 1 2,0 2,0 4,0 
95 1 2,0 2,0 6,0 
96 1 2,0 2,0 8,0 
98 1 2,0 2,0 10,0 
103 2 4,0 4,0 14,0 
104 1 2,0 2,0 16,0 
105 1 2,0 2,0 18,0 
107 4 8,0 8,0 26,0 
108 3 6,0 6,0 32,0 
109 1 2,0 2,0 34,0 
111 3 6,0 6,0 40,0 
112 1 2,0 2,0 42,0 
113 4 8,0 8,0 50,0 
114 2 4,0 4,0 54,0 
116 2 4,0 4,0 58,0 
121 1 2,0 2,0 60,0 
123 1 2,0 2,0 62,0 
124 2 4,0 4,0 66,0 
125 3 6,0 6,0 72,0 
126 1 2,0 2,0 74,0 
127 2 4,0 4,0 78,0 
130 1 2,0 2,0 80,0 
131 2 4,0 4,0 84,0 
132 2 4,0 4,0 88,0 
134 2 4,0 4,0 92,0 
135 1 2,0 2,0 94,0 
136 1 2,0 2,0 96,0 
140 2 4,0 4,0 100,0 
Total 50 100,0 100,0  
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From the Table 4.4 above, there is 1  student who  got the score 
81 (4.0%),  1 student who got the score 82 (2.0%), 1 student who got the 
score 95 (2.0%),  1 students who got the score 96 (2.0%), 1 students who 
got the score 98 (2.0%), 2 student who got the score 103 (4.0%), 1 
students who got the score 104 (2.0%), 1 students who got the score 105 
(2.0%), 4 students who got the score 107 (8.0%), 3 students who got the 
score 108 (6.0%), 1 students who got the score 109 (2.0%),  3 students 
who got the score 111 (6.0%), 1 students who got the score 112 (2.0%),  4 
students who got the score 113 (8.0%), 2 students who got the score 114 
(4.0%), 2 students who got the score 116 (4.0%), 1 students who got the 
score 121(2.0%), 1 students who got the score 123 (2.0%), 2 students 
who got the score 124 (4.0%), 3 students who got the score 125 (6.0%), 1 
students who got the score 126 (2.0%), 2 students who got the score 127 
(4,0%), 1 students who got the score 130 (2.0%), 2 students who got the 
score 131(4.0%), 2 students who got the score 132 (4.0%), 2 students 
who got the score 134 (4.0%), 1 students who got the score 135 (2.0%), 1 
students who got the score 136 (2.0%), 2 students who got the score 140 
(4,0%). 
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The frequency of students‟ interest in listening English songs can 
also be seen in the Figure 4.2 below: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.2 The histogram of students‟ interest in listening 
English songs 
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c. Speaking Skill 
 
The data of students‟ speaking ability was collected by Document  
and computed by using SPSS 20 program for Windows. The data of 
speaking skill can be seen in Table 4.5 below: 
Table 4.5 The statistic data of speaking skill 
 
Statistics 
Speaking 
N 
Valid 50 
Missing 0 
Mean 86,20 
Std. Error of Mean ,578 
Median 86,00 
Mode 90 
Std. Deviation 4,086 
Variance 16,694 
Range 14 
Minimum 80 
Maximum 94 
Sum 4310 
 
From the data in Table 4.5 above, it is known that the maximum  
score of speaking skill is 94 and the minimum score is 80. The range of 
speaking ability is 14. The mean is 86.20. It is calculated by summing all 
scores the dividing the sum by number of score. The standar error of mean 
is 0.578. The median is 86.00 then the mode is 90. The standar deviation is 
4.086. The variance is 16.694 and the sum of the data is 4310. 
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The frequency of speaking skill score is presented in Table 4.6 
below: 
Table 4.6 The frequency of speaking skill 
Speaking 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
80 4 8,0 8,0 8,0 
81 4 8,0 8,0 16,0 
82 6 12,0 12,0 28,0 
83 2 4,0 4,0 32,0 
84 1 2,0 2,0 34,0 
85 5 10,0 10,0 44,0 
86 5 10,0 10,0 54,0 
87 3 6,0 6,0 60,0 
88 5 10,0 10,0 70,0 
90 7 14,0 14,0 84,0 
91 1 2,0 2,0 86,0 
92 5 10,0 10,0 96,0 
93 1 2,0 2,0 98,0 
94 1 2,0 2,0 100,0 
Total 50 100,0 100,0  
From the Table 4.6 above, there are 4 students who got the score 
80 (8.0%), 4 students who got  the score 81 (8.0%), 6 students who got the 
score 82 (12.0%), 2 students who got the score 83 (4.0%), 1 students who 
got the score 84 (2.0%), 5 students who got the score 85 (10.0%), 5 
students who got the score 86 (10.0%), 3 students who got the score 87 
(6.0%), 5 students who got the score 88 (10.0%), 7 students who got the 
score 90 (14.0%), 1 students who got the score 91 (2.0%), 5 students 
who got the score 92 (10.0%), 1 students who got the score 93 (2.0%), 1 
students who got the score 94 (2.0%). 
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The frequency of speaking skill can also be seen in the Figure 4.3 
below:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.3 The histogram of speaking skill 
 
2. Data Analysis 
a. Normality Testing 
Normality testing distribution is aimed to know whether the 
distribution of variable data research is normal or not. In this research has 
three variables of normality testing, there are normality of vocabulry, 
normality of  students‟ interest in listening English songs and normality of 
speaking  skill. 
In testing the normality distribution of the data, the researcher used 
Kolmogorov-smirnov by using SPSS 20 program for windows. The result 
can be seen in the table below: 
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One-Sample Kolmogorov-Smirnov Test 
 Interest Speaking Vocabulary 
N 50 50 50 
Normal Parameters
a,b
 
Mean 116,14 86,20 85,00 
Std. 
Deviation 
13,817 4,086 7,9257 
Most Extreme 
Differences 
Absolute ,105 ,116 ,190 
Positive ,064 ,116 ,104 
Negative -,105 -,076 -,190 
Kolmogorov-Smirnov Z ,743 ,822 1,342 
Asymp. Sig. (2-tailed) ,639 ,509 ,055 
a. Test distribution is Normal. 
b. Calculated from data. 
 
From the Table 4.7 above, it can be interpreted as follows: 
 
1) Normality testing of Vocabulary mastery (X1) 
 
After being computed, the value for N= 50 at the level of 
significant α = 0.05 is 0.055. It shows that the value is higher than 
0.05 or Pvalue 0.055>0.05. It means that the data distribution of 
Vocabulary mastery is normal. 
2) Normality testing of students‟ interest in listening English songs 
(X2) 
After being computed, the value for N= 50 at the level of 
significant α = 0.05 is 0.639. It shows that the value is higher than 
0.05 or Pvalue 0.639>0.05. It means that the data distribution of 
students‟ interest in listening English songs is normal. 
3) Normality testing of speaking askill (Y) 
 
After being computed, the value for N= 50 at the level of 
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significant α = 0.05 is 0.509. It shows that the value is higher than 
0.05 or Pvalue 0.509>0.05. It means that the data distribution of 
speaking skill is normal. 
b. Linearity Testing 
 
Linearity is used to know whether the independent variables and 
dependent variable have linier relationship or not. It can be calculated by 
using F-Test. The descriptions of linearity testing are below: 
1) Linearity testing of vocabulary mastery (X1) and  speaking skill (Y) 
Table 4.8 The linearity testing of vocabulary mastery 
(X1) and speaking skill (Y) 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Speaking 
* 
Vocabul
ary 
Betw
een 
Grou
ps 
(Combine
d) 
178,882 9 19,876 1,381 ,229 
Linearity 43,942 1 43,942 3,052 ,088 
Deviation 
from 
Linearity 
134,940 8 16,868 1,172 ,340 
Within Groups 575,838 40 14,396   
Total 754,720 49    
 
From the Table 4.8 above, the linearity testing of 
vocabulary mastery (X1) and speaking skill (Y) for N= 50 at the level 
of significant α = 0.05 is 0.340. The result of the table shows that 
0.340>0.05. It means that  the  data  of vocabulary mastery and 
speaking skill is linier. 
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2) Linearity testing of students‟ interest in listening English songs (X2) 
and speaking skill (Y) 
Table 4.9 The linearity testing of students‟ interest in listening 
English songs (X2) and speaking skill (Y) 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Speaking 
* Interest 
Betwe
en 
Group
s 
(Combi
ned) 
543,053 32 16,970 1,363 ,253 
Linearit
y 
6,193 1 6,193 ,497 ,490 
Deviatio
n from 
Linearit
y 
536,861 31 17,318 1,391 ,239 
Within Groups 211,667 17 12,451   
Total 754,720 49    
 
From the Table 4.9 above, the linearity testing of students‟ 
interest in listening English songs (X2) and speaking skill (Y) for N= 
50 at the level of significant α = 0.05 is 0.239. The result of the table 
shows that 0.239>0.05. It means that the data of students‟ interest in 
listening English songs and speaking skill is linier. 
c. Linearity of Regression 
 
1) The regression of  vocabulary mastery  and  speaking skill 
The researcher used equation of simple linier regression through 
SPSS 20 program for windows to predict how far the vocabulary 
mastery  influecnces the speaking skill. The result of the equation is 
below: 
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Table 4.10 The regression of vocabulary mastery(X1) 
and speaking skill (Y) 
Coefficients
a
 
Model Unstandardize
d Coefficients 
Standa
rdized 
Coeffi
cients 
T Sig. 95,0% 
Confidence 
Interval for B 
B Std. 
Error 
Beta Lower 
Bound 
Upper 
Bound 
1 
(Con
stant) 
59,938 5,084 
 
11,788 ,000 49,715 70,161 
Voca
bular
y 
,309 ,060 ,599 5,187 ,000 ,189 ,429 
a. Dependent Variable: Speaking 
From the equation Y = 59.938 + 0.309X can be analyzed that: 
 
a) If the score of vocabulary mastery (X1) = 0, it can be be predicted 
that the score of speaking ability is 59.938. If the score of 
vocabulary mastery is 86, it can be predicted the score of speaking 
is 59.938 + 0.309 (82) = 86.512 
b) The coefficient regression b = 59.938 indicates that the addition 
value of speaking score for every addition of vocabulary mastery 
score. It also indicates that the  correlation  between  vocabulary 
mastery and speaking skill is positive because the coefficient is 
positive. 
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2) The regression of students‟ interest in listening English songs and 
speaking skill  
Table 4.11 The regression of students‟ interest in listening English 
songs (X2) and speaking skill (Y) 
Coefficients
a
 
Model Unstandardize
d Coefficients 
Standa
rdized 
Coeffi
cients 
T Sig. 95,0% 
Confidence 
Interval for B 
B Std. 
Error 
Beta Lower 
Bound 
Upper 
Bound 
1 
(Con
stant) 
68,251 4,256 
 
16,038 ,000 59,695 76,808 
Intere
st 
,155 ,036 ,523 4,247 ,000 ,081 ,228 
a. Dependent Variable: Speaking 
From the equation Y = 68.251 + 0.155X can be analyzed  that: 
 
a) If the score of the students‟ interest in listening English songs (X2) 
= 0, it can be predicted that the score of speaking ability is 68.251. 
If the score of students‟ self-esteem is 114, it can be predicted the 
score of speaking is 68.251 + 0.155 (114) = 85.921. 
b) The coefficient regression b = 68.251 indicates that the addition 
value of speaking score for every addition of students‟ interest in 
listening English songs score. It also indicates that the correlation  
between  students‟ interest in listening English songs and  speaking 
skill is positive because the coefficient is positive. 
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3) The regression of voabulary mastery, students‟ interest in listening 
English songs and speaking skill 
The researcher used equation of multiple linier regression to 
predict how far vocabulary mastery and students‟ interest in listening 
English songs the speaking skill. The result of equation is below: 
Table 4.12 The regression of  vocabulary mastery (X1), students‟ 
interest in listening English songs (X2), and speaking 
skill(Y). 
Coefficients
a
 
Model Unstandardized 
Coefficients 
Standa
rdized 
Coeffi
cients 
t Sig. 95,0% 
Confidence 
Interval for B 
B Std. 
Error 
Beta Lower 
Bound 
Upper 
Bound 
1 
(Cons
tant) 
53,696 5,140 
 
10,446 ,000 43,355 64,036 
Voca
bulary 
,242 ,059 ,470 4,076 ,000 ,123 ,362 
Intere
st 
,103 ,034 ,347 3,013 ,004 ,034 ,171 
a. Dependent Variable: Speaking 
From the equation Y = 53.696+ 0. 242X1 + 0. 103X2 can be analyzed 
that: 
a) If the score of vocabulary mastery (X1) = 0   and students‟ interest in 
listening English songs X2 = 0 it can be predicted that the score of 
speaking skill is 53.696. If the score of vocabulary mastery is  82  
and  the  score  of students‟ interest in listening English songs is  
111,  it  can  be  predicted  that the score of speaking skill is 
53.696+ 0. 242 (82) + 0. 103 (111) = 84.973. 
122 
 
 
 
b) The coefficient regression b = 53.696 indicates that the addition 
value of speaking score for every addition of  vocabulary mastery 
and students‟ interest in listening English songs score. It also 
indicates that the correlation between vocabulary mastery, students‟ 
interest in listening English songs and speaking skill is positive 
because the coefficient is positive. 
d. Significant of Regression 
1) The significant of regression of vocabulary mastery (X1) and speaking 
skill (Y) 
Table 4.13 The significant of regression of vocabulary mastery 
(X1) and speaking skill (Y) 
ANOVA
a
 
Model Sum of 
Squares 
df Mean 
Square 
F Sig. 
1 
Regression 293,827 1 293,827 26,907 ,000
b
 
Residual 524,173 48 10,920   
Total 818,000 49    
a. Dependent Variable: Speaking 
b. Predictors: (Constant), Vocabulary 
The result of significant of vocabulary mastery (X1) and speaking 
skill (Y) for N=50 is 26.907. The value of Ftable for df 1 and 48 is 4.04. 
Because Fobtained is higher than Ftable (26.907 > 4.04) and the level of 
significant =0.05 is 0.000 it means that the regression is significant. 
2) The significant of regression of students‟ interest in listening English 
songs (X2) and speaking skill (Y) 
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Table 4.14 The significant of regression of students‟ interest in 
listening English songs (X2) and speaking skill(Y) 
 
ANOVA
a
 
Model Sum of 
Squares 
df Mean 
Square 
F Sig. 
1 
Regression 223,408 1 223,408 18,035 ,000
b
 
Residual 594,592 48 12,387   
Total 818,000 49    
a. Dependent Variable: Speaking 
b. Predictors: (Constant), Interest 
The result of significant of students‟ interest in listening English 
songs (X2) and speaking skill (Y) for N=50 is 18.035. The value of 
Ftable for df 1 and 48 is 4.04. Because Fobtained is higher than Ftable 
(18.035 > 4.01) and the level of significant = 0.05 is 0.000 it means 
that the regression is significant. 
3) The significant of regression of vocabulary mastery (X1), students‟ 
interest in listening English songs (X2) and speaking skill (Y) 
Table 4.15 The significant of regression of vocabulary 
mastery(X1), students‟ interest in listening 
English songs (X2) and speaking skill (Y) 
ANOVA
a
 
Model Sum of 
Squares 
Df Mean 
Square 
F Sig. 
1 
Regressio
n 
378,678 2 189,339 20,256 ,000
b
 
Residual 439,322 47 9,347   
Total 818,000 49    
a. Dependent Variable: Speaking 
b. Predictors: (Constant), Interest, Vocabulary 
The result of significant of vocabulary mastery (X1), students‟ 
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interest in listening English songs (X2) and speaking skill (Y) for 
N=50 is 20.256. The  value  of  Ftable  for  df  2 and 47  is  3.20. 
Because  Fobtained  is  higher  than  Ftable (20.256>  3.20)  and  the level 
of significant = 0.05 is 0.000 it means that the regression is 
significant. 
e. Hypothesis Testing 
1) First hypothesis 
The first hypothesis of this research says that there is positive     
and      significant      correlation      between vocabulary mastery(X1) 
and speaking  skill (Y) at the eleventh  grade students  of SMK N 1 
Plupuh, Sragen.  To test the hypothesis, the researcher used SPSS 20 
program for windows. The researcher follows some assumptions as 
follow: 
a) If the result of calculation robtained is higher than rtable (robtained> 
rtable), the null hypothesis (Ho) is rejected and the alternative 
hypothesis (Ha) is accepted. 
b) If the result of calculation robtained is lower than rtable  (robtained< 
rtable), the null hypothesis (Ho) is accepted and the alternative 
hypothesis (Ha) is rejected. 
The result of statistical hypothesis of first hypothesis can be 
seen in Table 4.16 below: 
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Table 4.16 Model summary of voabulary mastery(X1) and 
speaking skill (Y) 
Model Summaryb 
M
od
el 
R R 
Squa
re 
Adjusted 
R Square 
Std. Error of 
the Estimate 
Change Statistics 
R Square 
Change 
F Change df1 df2 Sig. F 
Change 
1 ,599a ,359 ,346 3,305 ,359 26,907 1 48 ,000 
a. Predictors: (Constant), Vocabulary 
b. Dependent Variable: Speaking 
 
Based on Table 4.16 above, it is found that the coefficient of 
correlation between voabulary mastery (X1) and speaking skill (Y) 
(rxy) is 0.599. The coefficient of correlation table (rtable) for N=50 at 
the level significant α = 0.05 is 0.279. 
It shows that robtained (rxy) is higher than rtable (0.599 > 0.279). It 
means that the coefficient of correlation between vocabulary 
mastery and speaking skill is significant, then the null hypothesis (Ho) 
is rejected and the alternative hypothesis (Ha) is accepted. So, it can 
be said that there is a positive     and     significant      correlation 
between vocabulary mastery and speaking skill. It means  that  the 
increase  of  vocabulary mastery  (X1)  will  be followed by the 
increase of students speaking skill (Y). 
The coefficient determination that is shown between vocabulary 
mastery and speaking skill is 0.359.   It means that 35.9% variation of 
speaking skill is influenced by vocabulary mastery and the other 
64.1% is influenced by others factors. 
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2) Second  hypothesis 
The second hypothesis of this research says that there is positive     
and significant correlation between students‟ interest in listening 
English songs(X2) and speaking  skill (Y) at the eleventh  grade 
students  of SMK N 1 Plupuh, Sragen.  To test the hypothesis, the 
researcher used SPSS 20 program for windows. The researcher 
follows some assumptions as follow: 
a) If the result of calculation robtained is higher than rtable (robtained> 
rtable), the null hypothesis (Ho) is rejected and the alternative 
hypothesis (Ha) is accepted. 
b) If the result of calculation robtained is lower than rtable  (robtained< 
rtable), the null hypothesis (Ho) is accepted and the alternative 
hypothesis (Ha) is rejected. 
The result of statistical hypothesis of second  hypothesis can be 
seen in Table 4.17 below: 
Table 4.17 Model summary of students‟ interest in listening 
English songs (X2) and speaking skill (Y) 
Model Summaryb 
Mo
del 
R R 
Square 
Adjusted 
R Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R 
Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 ,523a ,273 ,258 3,520 ,273 18,035 1 48 ,000 
a. Predictors: (Constant), Interest 
b. Dependent Variable: Speaking 
Based on the table above, it is found that the coefficient of 
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correlation between students‟ interest in listening English songs (X2) 
and speaking skill (Y) (rxy) is 0.523. The coefficient of correlation 
table (rtable) for N=50 at the level significant α = 0.05 is 0.279. 
It shows that robtained (rxy) is higher than rtable (0. 523 > 0.279). It 
means that the coefficient of correlation between students‟ interest in 
listening English songs and speaking skill is significant, then the null 
hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 
accepted. So, it can be said that there is a positive and significant 
correlation between students‟ interest in listening English songs and 
speaking skill. It means that  the  increase  of  students‟ interest in 
listening English songs (X2) will be followed by  the  increase  of 
students‟ speaking skill (Y). 
The coefficient determination that is shown between students‟ 
interest in listening English songs and speaking skill is 0.273. It means 
that 27.3% variation of speaking ability is influenced by students‟ 
interest in listening English songs and the other 72.7% is influenced by 
others factors. 
3) Third  hypothesis 
The third hypothesis of this research says that there is positive 
and significant correlation between vocabulary mastery (X1),  students‟ 
interest in listening English songs (X2) and speaking skill (Y)  at  the  
eleventh  grade  students  of SMK N 1 Plupuh, Sragen. To test the 
hypothesis, the researcher used SPSS 20 program for windows. The 
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researcher follows some assumptions as follow: 
a) If the result of calculation robtained is higher than rtable (robtained> 
rtable), the null hypothesis (Ho) is rejected and the alternative 
hypothesis (Ha) is accepted. 
b) If the result of calculation robtained is lower than rtable  (robtained< 
rtable), the null hypothesis (Ho) is accepted and the alternative 
hypothesis (Ha) is rejected. 
The result of statistical hypothesis of third hypothesis can be 
seen in Table 4.18 below: 
Table 4.18 Multiple correlation between vocabulary mastery 
(X1), students‟ interest in listening English songs 
(X2) and speaking skill (Y) 
Model Summary
b
 
Mo
del 
R R 
Squar
e 
Adjusted 
R 
Square 
Std. 
Error of 
the 
Estimate 
Change Statistics 
R 
Square 
Change 
F 
Chan
ge 
df1 df2 Sig. F 
Change 
1 ,680
a
 ,463 ,440 3,057 ,463 
20,25
6 
2 47 ,000 
a. Predictors: (Constant), Interest, Vocabulary 
b. Dependent Variable: Speaking 
 
ANOVA
a
 
Model Sum of 
Squares 
df Mean Square F Sig. 
1 
Regression 378,678 2 189,339 20,256 ,000
b
 
Residual 439,322 47 9,347   
Total 818,000 49    
a. Dependent Variable: Speaking 
b. Predictors: (Constant), Interest, Vocabulary 
The result of the computation shows that the correlation 
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coefficient (R) between vocabulary (X1), students‟ interest in listening 
English songs (X2) and speaking skill (Y) is 0.680. The coefficient of 
correlation table (rtable) for N=50 at the level significant α = 0.05 is 
0.279. It shows that robtained (rxy) is higher than rtable (0.680 > 0.279). 
To test the significant of the R the reseracher uses Ftest. From the 
computation, it can be seen that Fobtained is 20.256. The value is then 
compared to Ftable for df 2:47 at the level significat of α = 0.05 is 3.20. 
It shows that Fobtained is higher than Ftable (20.256 > 3.20), so the 
R is significant then the null hypothesis (Ho) is rejected and the 
alternative hypothesis (Ha) is accepted. So, it can be said that there is 
a positive and significant correlation between vocabulary mastery,  
students‟ interest in listening English songs and  speaking  skill.  It  
means  that  the   increase   of  vocabulary mastery (X1) and students‟ 
interest in listening English songs (X2) will be followed  by  the  
increase  of students‟ speaking skill (Y). 
The computation also shows the coefficient determination 
between vocabulary mastery, students‟ interest in listening English 
songs and speaking skill is 0.463. It means that 46.3% variation of 
speaking skill is influenced by vocabulary mastery  and  students‟ 
interest in listening English songs,  and  the  other 53.7%  is influenced 
by others factors. 
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B. Discussion 
 
1. The Correlation Between Students‟ Vocabulary Mastery and Speaking 
Skill  
The result of the first hypothesis test shows that there is a 
significant correlation between vocabulary mastery and speaking skill. It 
can be proved from the product moment correlation test result that rx1y > 
rtable (0.599 > 0.279) for level significance 0.05. This means that the higher 
students‟ vocabulary have implicating to higher the speaking skill. 
Acceptance of the hypothesis above in accordance with the opinion 
of Swan and Alter (2002: 13) that vocabulary acquisition is the largest and 
most important task facing the language learner. Conversation contains a 
large amount of vocabulary whose function is mainly relational or 
interactional. The main reason for believing that vocabulary knowledge 
can help grammar acquisition is that knowing the words in a text or 
conversation permits learner to understand the meaning of the discourse, 
which in turn allows the grammatical patterning to become more 
transparent.  
As a general truth, there are many factors that influence toward 
students‟ speaking skill. In the teaching learning process, speaking 
activities used on discussion, debate, telling stories, describing people, 
describing things, dialogue and interview. In the speaking activities some 
students mostly ask for the meaning of words in English, even in speech 
activities they get stagnant because they lost of words. Actually, their 
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material understanding is generally good but their lack of vocabulary 
makes them hard to express it. This condition makes the researcher sure 
that the students get problem on the speaking skill if they having less 
vocabulary.  From the statements above, the writer could take conclusion 
that vocabulary gives great impact to students‟ speaking. Vocabulary has 
actually an important role in improving speaking skill. 
2. The Correlation Between Students‟ interest in listening to English songs 
and Speaking skill  
The result of the second hypothesis test shows that there is a 
significant correlation between students‟ interest in listening to English 
songs and Speaking skill. It can be proved from the product moment 
correlation test result that rx2y > rtable (0.523 > 0.279) for level significance 
0.05. This means that the higger students‟ interest in listening to English 
songs have implicating to higher the speaking skill. 
Based on the theories that songs has many advantages in teaching 
learning. Song was an important thing in learning. Songs are used to 
achieve the relaxation and harmony needed to increase learning 
effectiveness. The song used was carefully chosen and prescribed to 
induce a mental state in which the material was more easily absorbed and 
retained. The mind was relaxed and meditative but remained receptive. 
The songs and the lyrics are an audio representation of the living language, 
rather than an artificially constructed pattern often found in grammar 
textbooks. Songs frequently are closer to the real life experiences of the 
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students than most textbook material, with lyrics that exemplify good 
examples of authentic language (Willis & Mason, 1994). So by listening to 
English songs the students‟ vocabulary can be improved, but songs not 
only the one way to improve vocabulary mastery to got the good in 
speaking skill. 
3. The Correlation Between vocabulary mastery and the interest of listening 
to English songs simultaneously toward speaking skill 
The result of the third hypothesis test shows that there is a significant 
correlation between vocabulary mastery and the interest of listening to 
English songs simultaneously toward speaking skill. It can be proved from 
the linear regression analysis result the Ry (1,2) = 0.680, its mean the 
correlation between vocabulary mastery and the interest of listening to 
English songs simultaneously toward speaking skill included on strong 
enough correlation. The R square was 0.463 which means that 46.3% 
variants of students‟ speaking skill could be explained by vocabulary 
mastery and the interest of listening to English songs and the less 53.7% 
was by other factors. 
Significantly of the third hypothesis test is F > Ftable (20.256 > 3.20) 
for level significance 0.05. It‟s mean that there is significantly correlation 
between vocabulary mastery and the interest of listening to English songs 
simultaneously toward speaking skill. 
Acceptance of the hypothesis above in accordance with the opinion 
of Grifee (2001: 10) that song is part of music that you sing through 
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words. Songs are also especially good at introducing vocabulary because 
they provide a meaningful context for the vocabulary. However, it depends 
on the choice of songs since there are also some songs without meaningful 
context. From the grammatical point of view, they “provide a natural 
context for the most common structures such as verb tenses and 
prepositions” (Griffee, 1995: 6) 
Relating to the words or lyrics contain in English songs, we can 
assume that it can be used as a medium to teach vocabulary to the 
students. Learning vocabulary is the most important thing in language 
learning especially English. We cannot speak, write, and understand what 
we read and listen without vocabulary. Mastering vocabulary is a basic 
matter in learning a foreign language. 
Based on the statement above, we can say that without sufficient 
vocabulary, students cannot speaking effectively or express idea. 
Mastering English vocabulary means know the meaning and understand 
the words being used in speaking.  
From all hypothesis, it can be summarized that there is positive and 
significant correlation between vocabulary mastery (X1) and students‟ 
interest in listening English songs (X2) toward speaking skill (Y)  among  
the eleventh grade students of SMK N 1 Plupuh Sragen in academic year 
2018/2019. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion 
Based on the data analysis, so the researcher can come to the conclusion as 
follows:   
There is a significant correlation between vocabulary mastery and 
speaking skill. It can be proved from the product moment correlation test 
result that rx1y > rtable (0.599 > 0.279) for level significance 0.05. This means 
that the higher students‟ vocabulary have implicating to higher the speaking 
skill. Effective contribution of students‟ vocabulary mastery to their speaking 
skill is 35.9%. 
There is a significant correlation between students‟ interest in listening to 
English songs and Speaking skill. It can be proved from the product moment 
correlation test result that rx2y > rtable (0.523 > 0.279) for level significance 
0.05. This means that the higher students‟ interest in listening to English songs 
have implicating to higher the speaking skill. Effective contribution of 
students‟ interest in listening to English songs to their speaking skill is 27.3%. 
There is a significant correlation between vocabulary mastery and the 
interest of listening to English songs simultaneously toward speaking skill. It 
can be proved from the linear regression analysis result the F > Ftable (20.256 > 
3.20) for level significance 0.05. The R square was 0.463 which means that 
46.3% variants of students‟ speaking skill could be explained  
by vocabulary mastery and the interest of listening to English songs and 
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the less 53.7% was by other factors. 
 
B. Suggestion 
 Based on the result, the researcher would like to present some suggestions 
as follows:  
1. Suggestion for students  
The students should study harder. Even though their vocabulary test result 
is good, they still need to learn more about vocabulary especially related to 
the class of words. 
2. Suggestion for an English teacher 
a. The teacher should not focus only in one language skill or components 
in teaching. Because, the achievement in certain skills or component, it 
may influence the other one 
b. The teacher should give more explanation about vocabulary related to 
the part of speech such as verbs, nouns, and adjectives, so that the 
students do not confused in differentiating the class of words and the 
function in a sentence 
c. The teacher should make the lyric of song based on the material that 
have been learned and students‟ ability. 
3. Sugesstion for school 
a. The students and teacher need to support the achievement in speaking 
such as English Day in the school 
b. The school creating English Club or even asking the students to use 
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English in their communication during school day or even making 
English Zone (the common place used is teachers‟ room). 
4. Suggestion for Further Research 
The further research on student‟s speaking skill might focus on 
another factors such as learning environment, teaching method, etc., which 
might influence to the speaking skill. 
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Appendix 1 
The List of Students Joining the Try Out 
NO NAMA 
1 A D U 
2 A Y F 
3 A C L 
4 A T W 
5 D R 
6 D L 
7 D P N P 
8 E T D 
9 F M S 
10 H W 
11 I K D 
12 I A F 
13 L Y 
14 L N H 
15 N S A 
16 N S  
17 O M J 
18 P S W 
19 R W 
20 S D R 
21 S M 
22 T I S 
23 U A I 
24 V I L 
25 Y A 
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Appendix 2 
 
The List of Students Joining the Test 
NO NAMA 
1 A S 
2 A T K 
3 A A W 
4 A M K 
5 B H R 
6 D I W 
7 D R 
8 D F L 
9 E K S 
10 F A S 
11 I I 
12 L A N S 
13 M A W 
14 M D K 
15 N Y 
16 N S N 
17 P L 
18 R D F 
19 R A M 
20 S A W 
21 S N F 
22 T H 
23 U N J 
24 V B 
25 Y R 
26 A R K 
27 A M S 
28 A N R U 
29 A A P 
30 C A K W 
31 D W 
32 D N 
33 D N 
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34 F A F 
35 F A 
36 I O W 
37 I P 
38 L P S 
39 L D A 
40 M T N 
41 N I A P 
42 O S 
43 P A P 
44 R T H 
45 S A   
46 S K K 
47 S D H 
48 U H 
49 U K 
50 W M F 
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Appendix 3 
 
Blue-Print of the Try-out Research Instrument of Vocabulary Mastery 
 
Concept Indicator Item Number Total 
Vocabulary 
mastery can be 
measured by the 
requirements of 
generalization 
(being able to 
define words) and 
application 
(selecting an 
appropriate use of 
it). 
4. Parts of Speech 
i. Noun Phrase 
j. Pronoun 
k. Adjective 
l. Verb 
m. Adverb 
n. Preposition 
o. Determiner 
p. Conjunction  
 
22, 23, 24, 25, 
26, 27, 28, 29, 
30, 31, 32, 33, 
34, 35 
14 
5. Word Building  
d. Affixation 
e. Compounding 
f. conversion 
 
17, 18, 19, 
20, 21, 11, 12,  
13, 14, 15, 16 
11 
6. Word Meaning 
d. Synonymy 
e. Antonym 
f. Hyponymy  
 
1, 2, 3, 4, 5,  
6, 7, 8, 9, 10,  
10 
Total 35 
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Appendix 4 
 
The Vocabulary Mastery Test (Try-out Test) 
I. Choose a, b, c or d which has the same meaning as the underlined 
word! 
1. The number of unemployed people in our country is interesting 
rapidly. 
a. Licensed  b. business c. jobless d. working 
2. The new building was to be octagonal in shape. 
a. Five sided  b. six sided c. seven sided d. eight sided 
3. John didn‟t enjoy the rock concert because he thought the tempo 
was bad. 
a. Audience  b. rhythm c. singer d. weather 
4. The foreign countries‟ attempt at a blockade of the port was 
unsuccessful. 
a. Expedition  b. opening c. landing d. closure 
5. The fourth year sociology class was a homogeneous group of 
university student. 
a. Uniform  b. dreary c. unrelated d. distinguish 
II. Choose a, b, c or d which is the antonym of the underlined word! 
6. Is boxing safe? 
a. Curious  b. jealous  c. dangerous d. vigorous 
7. The test was easy. 
a. Diligent  b. difficult c. diffident d. different 
8. I think badminton is interesting. 
a. Boring  b. exciting c. challenging d.fascinating 
III. Choose the correct answer! 
9. ……………are grouped into animal 
a. Dog, frog, mop   c. mouse, lion, dog 
b. Horse, honeydew, cow  d. lion, beans, pumpkin 
10. Korean, English, and Arabic are grouped into……… 
a. Country  b. nationality c. language d. ocean 
11. I‟m late because there was a terrible ……….. in the center of the 
town. 
a. Tin opener  b. box office c. traffic jam d. film star 
12. Suzan had a ………. Job in bank, but after the baby was born she 
changed to a ……… job, so she just worked in the morning. 
a. Part-time, full-time  c. badly-paid, well-paid 
b. Full-time, part-time  d. well-paid, badly-paid 
13. David‟s ……….. is a nineteen-year-old gird. 
a. Grandson  b. granddaughter  
c. grandfather  d. grandmother 
14. Which word can function as an adjective and a noun, with no 
change in form? 
a. Consider  b. contact c. could d. cold 
15. ………. Can function as a verb and an adjective, with no change in 
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form. 
a. Taste  b.  smell c. clean d. clue 
16. Which word can function as a verb and a noun, with no change in 
form? 
a. Export  b. explain c. external d. extreme 
17. The play was tremendously……………. 
a. Enjoy  b. enjoyable c. enjoyably d. enjoyment 
18. Gaza and Gezy are dancing…………… 
a. Beauty  b. beautiful c. beautifully d. beautify 
19. Tom has a high fever. He has to be …………. 
a. Hospitalized b. internalized  c. legalized d. fertilized 
20. Katy is very ……. So her classmates like her. 
a. Help  b. helpless c. helplessly d. helpful 
21. Agnes Monica is a popular …………… 
a. Sing  b. song  c. singer d. singing 
22. A nurse works in a …………. 
a. Restaurant  b. hotel c. hospital d. library 
 
23. I am thirsty. Give …….. a glass of water, please! 
a. Me   b. you  c. he   d. her 
24. Every day is a ……. day for Alan. He goes to school from Monday 
to Saturday, from 7 a.m. until 4 p.m. 
a. Busy b. tiny c. calm  d. huge 
25. Sui Ling and Sui Mei are my new friends ………………… live in 
Solo. 
a. We  b. they c. you   d. I 
26. You can ………… with your nose. 
a. See b. taste c. kiss  d. smell 
27. Lisa : May I ……. Your pencil? 
Sue: I am sorry. I am using it. 
a. Return b. borrow c. sell  d. dream 
28. ……………., Andy went to Surabaya. 
a. tonight b. tomorrow c. yesterday d. soon 
29. We ……… go to that restaurant. My mother doesn‟t like the food 
and it is expensive. 
a. Always b. never c. often d. usually  
30. Ken …….. if ever, goes to the Cinema. 
a. Seldom b. ever c. never d. always 
31. I left my books ……….. school. 
a. On  b. in   c. of  d. at 
32. Our house is ……… two shops. 
a. In  b. between     c. of   d. at 
33. Alex is very rich. He has …………. Cars. 
a. Many b. the   c. a   d. an 
34. Look at ……… photographs! 
a. This b. that   c. thou  d. those 
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35. Which bicycle do you prefer, the one on the left …………. the one 
on the right? 
a. So b. or  c. and  d. but 
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Appendix 5 
 
The Answer Key of the Vocabulary Mastery Try-Out Test 
 
1. C  8.   A  15. C  22. C  29. B 
2. D  9.   C  16. A  23. A  30. A 
3. B  10. C  17. B  24. B  31. D 
4. D  11. C  18. C   25. A  32. B 
5. A  12. B   19. A   26. D  33. A 
6. C  13. B  20. D  27. B  34. D 
7. B  14. D  21. C  28. C  35.B 
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Appendix 6 
 
Blue-Print of the Tries-out Research Instrument of Interest in Listening to  
English Songs 
 
 
Concept Indicator Item Number 
Total 
Item 
The interest of 
listening to the 
English songs  is a 
motive that drives a 
person to do activity 
of paying attention 
to music that have 
words and trying to 
get the meaning and 
understanding of 
English words 
contained in the 
songs. 
Pleasure, 
Willingness 
 
 
 
 
Attention 
 
 
 
 
consciousness 
1, 3, 4, 9, 11, 
15, 17, 18, 19, 
22, 24, 26 
 
 
 
2, 5, 6, 7, 8, 
10, 12, 13, 14, 
16, 20, 21, 23, 
25, 28 
 
27, 29, 30 
12 
 
 
 
 
15 
 
 
 
 
 
3 
 
Total 30 
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Appendix 7 
 
The Interest of Listening to English song‟s Questionnaire 
 
Petunjuk  : Berilah tanda cek (V) pada kolom yang telah disediakan sesuai 
dengan jawaban anda. 
Keterangan  : SL : selalu     JR : jarang 
    SR : sering    TP : tidak pernah 
    KD : kadang-kadang 
 
No Pernyataan SL SR KD JR TP 
1.  Saya sering mendengarkan lagu-
lagu berbahasa Inggris.  
     
2.  Lagu-lagu berbahasa Inggris yang 
saya dengarkan menarik untuk 
didengarkan. 
     
3.  Bila saya mengerjakan apa saja 
sambil mendengarkan lagu-lagu 
berbahasa Inggris. 
     
4.  Saya biasa mendengarkan lagu-
lagu berbahasa inggris di radio 
dan televisi. 
     
5.  Saya ingin mengetahui isi lagu-
lagu berbahasa Inggris. 
     
6.  Saya sering mendengarkan lagu-
lagu berbahasa Inggris dan saya 
akan lebih mudah mempelajari 
bahasa inggris. 
     
7.  Lagu-lagu berbahasa Inggris yang 
saya dengarkan menarik karena 
liriknya bagus. 
     
8.  Lagu-lagu berbahasa Inggris yang 
saya dengarkan menyenangkan 
karena musiknya asyik. 
     
9.  Saya mendengarkan lagu-lagu 
berbahasa Inggris setiap saya 
belajar. 
     
10.  Saya betah berlama-lama 
mendengarkan lagu-lagu 
berbahasa Inggris. 
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11.  Saya sering mendengarkan lagu-
lagu berbahasa Inggris, sehingga 
belajar bahasa Inggris menjadi 
lebih menyenangkan. 
     
12.  Saya ingin bisa berbahasa Inggris 
dengan mendengarkan lagu-lagu 
berbahasa Inggris. 
     
13.  Saya mendengarkan lagu-lagu 
berbahasa Inggris karena suara 
penyanyinya bagus dan orangnya 
menarik. 
     
14.  Saya mendengarkan lagu-lagu 
berbahasa Inggris untuk 
menghilangkan stress. 
     
15.  Bila ada waktu luang saya isi 
dengan mendengarkan lagu-lagu 
berbahasa Inggris. 
     
16.  Saya bisa menirukan lagu-lagu 
berbahasa Inggris tertentu karena 
saya suka memperhatikan 
liriknya. 
     
17.  Saya biasa menghafal lagu-lagu 
berbahasa Inggris. 
     
18.  Saya mendengarkan lagu-lagu 
berbahasa inggris hanya untuk 
hiburan, tidak untuk belajar. 
     
19.  Saya sudah mulai mendengarkan 
lagu-lagu berbahasa inggris sejak 
SMP. 
     
20.  Walaupun ada beberapa orang 
yang menganggap lagu-lagu 
berbahasa Inggris membosankan, 
saya tetap mendengarkannya. 
     
21.  Saya tidak hanya mendengarkan 
lagu-lagu berbahasa Inggris yang 
menurut teman/guru saya bagus. 
     
22.  Saya mendengarkan lagu-lagu 
berbahasa Inggris di manapun 
tempatnya. 
     
23.  Saya mendengarkan lagu-lagu      
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berbahasa Inggris karena ingin 
nilai pelajaran Bahasa Inggris 
saya bagus. 
24.  Saya tidak bisa mencatat lirik 
lagu-lagu berbahasa Inggris. 
     
25.  Saya hanya suka lagu-lagu 
berbahasa Inggris yang ada video 
klipnya dan sering muncul di TV. 
     
26.  Selain mendengarkan, saya juga 
menyanyikan lagu-lagu berbahasa 
Inggris. 
     
27.  Ketika ada lagu berbahas Inggris 
baru, saya tidak tertarik untuk 
segera mengetahui liriknya. 
     
28.  Walaupun saya tidak tahu isi 
lagu-lagu berbahasa Inggris, saya 
tetap mendengarkan dan tetap 
bisa menikmatinya. 
     
29.  Saya berusaha mencari tahu arti 
kata-kata yang belum saya 
ketahui dalam lirik lagu yang saya 
dengarkan. 
     
30.  Saya hanya tertarik pada lagu-
lagu berbahasa Inggris yang 
kosakatanya saya tahu artinya. 
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Appendix 8 
 
Blue-Print of the Try-out Research Instrument of Vocabulary Mastery 
 
Concept Indicator Item Number Total 
Vocabulary 
mastery can be 
measured by the 
requirements of 
generalization 
(being able to 
define words) and 
application 
(selecting an 
appropriate use of 
it). 
7. Parts of Speech 
q. Noun Phrase 
r. Pronoun 
s. Adjective 
t. Verb 
u. Adverb 
v. Preposition 
w. Determiner 
x. Conjunction  
 
23, 24, 25, 26, 
27, 28, 29, 30, 
31, 32, 33, 
11 
8. Word Building  
g. Affixation 
h. Compounding 
i. conversion 
 
17, 18, 19, 
20, 21, 22, 11, 
12,  13, 14, 15, 
16 
12 
9. Word Meaning 
g. Synonymy 
h. Antonym 
i. Hyponymy  
 
1, 2, 3, 4, 5,  
6, 7, 8, 9, 10,  
10 
Total 33 
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Appendix 9 
The Vocabulary Mastery Test 
IV. Choose a, b, c or d which has the same meaning as the underlined 
word! 
1. The number of unemployed people in our country is interesting 
rapidly. 
b. Licensed  b. business c. jobless d. working 
2. The new building was to be octagonal in shape. 
b. Five sided  b. six sided c. seven sided d. eight sided 
3. John didn‟t enjoy the rock concert because he thought the tempo 
was bad. 
b. Audience  b. rhythm c. singer d. weather 
4. The foreign countries‟ attempt at a blockade of the port was 
unsuccessful. 
b. Expedition  b. opening c. landing d. closure 
5. The fourth year sociology class was a homogeneous group of 
university student. 
b. Uniform  b. dreary c. unrelated d. distinguish 
V. Choose a, b, c or d which is the antonym of the underlined word! 
6. Is boxing safe? 
b. Curious  b. jealous  c. dangerous d. vigorous 
7. The test was easy. 
b. Diligent  b. difficult c. diffident d. different 
8. I think badminton is interesting. 
b. Boring  b. exciting c. challenging d.fascinating 
VI. Choose the correct answer! 
9. ……………are grouped into animal 
c. Dog, frog, mop   c. mouse, lion, dog 
d. Horse, honeydew, cow  d. lion, beans, pumpkin 
10. Korean, English, and Arabic are grouped into……… 
b. Country  b. nationality c. language d. ocean 
11. I‟m late because there was a terrible ……….. in the center of the 
town. 
b. Tin opener  b. box office c. traffic jam d. film star 
12. Suzan had a ………. Job in bank, but after the baby was born she 
changed to a ……… job, so she just worked in the morning. 
c. Part-time, full-time  c. badly-paid, well-paid 
d. Full-time, part-time  d. well-paid, badly-paid 
13. David‟s ……….. is a nineteen-year-old gird. 
b. Grandson  b. granddaughter  
c. grandfather  d. grandmother 
14. Which word can function as an adjective and a noun, with no 
change in form? 
b. Consider  b. contact c. could d. cold 
15. ………. Can function as a verb and an adjective, with no change in 
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form. 
b. Taste  b.  smell c. clean d. clue 
16. Which word can function as a verb and a noun, with no change in 
form? 
b. Export  b. explain c. external d. extreme 
17. The play was tremendously……………. 
b. Enjoy  b. enjoyable c. enjoyably d. enjoyment 
18. Tom has a high fever. He has to be …………. 
b. Hospitalized b. internalized  c. legalized d. fertilized 
19. Katy is very ……. So her classmates like her. 
b. Help  b. helpless c. helplessly d. helpful 
20. Agnes Monica is a popular …………… 
b. Sing  b. song  c. singer d. singing 
21. A nurse works in a …………. 
b. Restaurant  b. hotel c. hospital d. library 
22. I am thirsty. Give …….. a glass of water, please! 
b. Me   b. you  c. he   d. her 
23. Sui Ling and Sui Mei are my new friends ………………… live in 
Solo. 
b. We  b. they c. you   d. I 
24. You can ………… with your nose. 
b. See b. taste c. kiss  d. smell 
25. Lisa : May I ……. Your pencil? 
Sue: I am sorry. I am using it. 
b. Return b. borrow c. sell  d. dream 
26. ……………., Andy went to Surabaya. 
a. tonight b. tomorrow c. yesterday d. soon 
27. We ……… go to that restaurant. My mother doesn‟t like the food 
and it is expensive. 
b. Always b. never c. often d. usually  
28. Ken …….. if ever, goes to the Cinema. 
b. Seldom b. ever c. never d. always 
29. I left my books ……….. school. 
b. On  b. in   c. of  d. at 
30. Our house is ……… two shops. 
b. In  b. between     c. of   d. at 
31. Alex is very rich. He has …………. Cars. 
b. Many b. the   c. a   d. an 
32. Look at ……… photographs! 
b. This b. that   c. thou  d. those 
33. Which bicycle do you prefer, the one on the left …………. the one 
on the right? 
b. So b. or  c. and  d. but 
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Appendix 10 
 
The Answer Key of the Vocabulary Mastery Test 
1. C  8.   A  15. C  22. A  29. D 
2. D  9.   C  16. A  23. A  30. B 
3. B  10. C  17. B  24. D  31. A 
4. D  11. C  18. A  25. B  32. D 
5. A  12. B   19. A   26. C  33. B 
6. C        13. B        20. D        27. B   
7. B        14. D        21. C       28. A  
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Appendix 11 
The Result of Try Out Interest of Vocabulary Mastery 
Nama  
Respon
den 
Item Number Y 
1 2 3 4 5 6 7 8 9 
1
0 
1
1 
1
2 
1
3 
1
4 
1
5 
1
6 
1
7 
1
8 
1
9 
2
0 
2
1 
2
2 
2
3 
2
4 
2
5 
2
6 
2
7 
2
8 
2
9 
3
0 
3
1 
3
2 
3
3 
3
4 
3
5  
A D U 1 0 1 0 0 0 0 0 1 1 0 0 0 0 1 0 1 0 0 1 1 0 0 0 0 0 0 0 0 0 0 0 0 0 1 9 
A Y F 1 1 1 1 1 1 0 0 1 1 1 1 0 1 1 1 1 0 0 1 1 0 1 0 1 1 1 0 0 1 0 0 0 1 1 23 
A C L 1 0 0 0 1 1 0 1 1 1 1 0 0 1 1 1 1 0 1 1 1 0 1 0 1 1 1 0 1 1 1 1 1 0 1 24 
A T W 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 0 1 1 1 0 1 0 1 0 0 1 0 0 1 25 
D R 0 1 0 0 0 0 0 1 0 0 0 0 1 0 0 0 0 1 1 0 0 0 0 1 0 0 0 0 0 0 1 0 0 1 1 9 
D L 1 1 0 1 0 0 0 0 1 1 1 0 0 0 0 1 0 0 0 1 1 1 0 0 1 0 0 0 0 1 0 0 1 0 1 14 
D P NP 0 1 1 1 0 1 0 0 1 0 1 0 1 1 0 1 1 0 0 1 0 1 0 1 0 1 0 1 0 1 1 0 1 0 0 18 
E T D 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 32 
F M S 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 0 0 1 1 0 1 1 1 30 
H W 1 1 0 1 1 1 0 1 1 1 1 0 1 1 0 1 1 0 1 1 1 1 1 1 1 1 0 0 1 1 0 0 1 1 1 26 
I K D 1 1 1 0 0 0 0 1 0 0 0 0 1 1 1 1 0 0 1 0 0 0 0 1 0 1 1 0 1 1 1 1 1 0 1 18 
I A F 1 0 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 32 
L Y 1 0 0 0 0 1 0 1 1 0 1 0 0 0 0 0 1 0 1 1 0 1 0 0 0 0 0 0 0 0 0 0 1 1 0 11 
L N H 0 0 0 0 0 1 0 0 1 1 0 0 1 0 0 1 1 0 0 1 1 0 0 1 1 0 0 0 0 1 0 0 1 0 0 12 
N S A 1 1 1 0 0 0 1 1 1 1 1 0 0 1 1 1 0 1 1 1 1 0 1 0 1 1 1 1 0 1 1 1 1 1 1 26 
N S  0 0 0 0 1 0 0 0 0 1 1 1 0 0 0 0 0 0 0 0 1 1 1 0 1 0 0 0 1 0 0 1 0 0 0 10 
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O M J 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 32 
P S W 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 33 
R W 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 32 
S D R 1 0 0 0 1 1 0 0 1 1 0 0 0 1 1 1 1 0 0 1 1 0 0 0 1 1 1 1 0 1 1 1 1 1 1 21 
S M 0 0 0 0 0 0 0 0 0 0 1 0 0 1 0 1 0 0 1 0 0 0 0 1 1 1 0 0 0 0 0 0 0 0 1 8 
T I S 0 0 0 0 1 1 0 1 1 0 0 1 0 0 0 1 1 0 1 1 1 0 1 0 0 0 0 0 0 1 0 1 0 1 0 14 
U A I 1 1 1 0 0 0 0 1 0 0 0 0 1 1 1 1 0 0 1 0 0 0 0 1 0 1 1 1 1 1 1 1 1 0 1 19 
V I L 1 0 0 0 0 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 0 1 1 1 0 1 0 1 1 1 1 1 26 
Y A 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 33 
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Appendix 12 
 
Validity of Vocabulary Mastery Try-out Test 
 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Item1 20,76 72,607 ,441 ,922 
Item2 20,88 72,527 ,409 ,923 
Item3 20,96 72,290 ,428 ,922 
Item4 21,04 71,373 ,541 ,921 
Item5 20,96 71,873 ,477 ,922 
Item6 20,80 71,583 ,552 ,921 
Item7 21,28 72,960 ,449 ,922 
Item8 20,80 71,750 ,531 ,921 
Item9 20,68 72,810 ,471 ,922 
Item10 20,76 72,023 ,518 ,921 
Item11 20,76 72,440 ,463 ,922 
Item12 21,04 72,040 ,461 ,922 
Item13 20,92 72,327 ,427 ,922 
Item14 20,80 70,833 ,649 ,920 
Item15 20,88 71,443 ,540 ,921 
Item16 20,64 72,490 ,570 ,921 
Item17 20,76 72,607 ,441 ,922 
Item18 21,24 73,523 ,341 ,923 
Item19 20,76 72,857 ,408 ,922 
Item20 20,68 72,810 ,471 ,922 
Item21 20,72 72,627 ,463 ,922 
Item22 20,96 72,373 ,418 ,922 
Item23 20,88 70,193 ,694 ,919 
Item24 20,92 74,327 ,192 ,925 
Item25 20,76 72,107 ,507 ,921 
Item26 20,80 70,833 ,649 ,920 
Item27 20,92 70,410 ,658 ,919 
Item28 21,12 72,110 ,470 ,922 
Item29 21,00 72,250 ,433 ,922 
Item30 20,76 72,107 ,507 ,921 
Item31 20,88 71,277 ,561 ,921 
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Item32 20,88 71,943 ,479 ,922 
Item33 20,76 72,107 ,507 ,921 
Item34 20,88 71,693 ,510 ,921 
Item35 20,68 72,893 ,459 ,922 
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Appendix 13 
  
Reliability of Vocabulary Mastery Try-out Test 
 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
,924 35 
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Appendix 14 
The Result of Try Out Interest of Listening to English Songs Questionnaire 
Nama  
Responden 
Item Number 
Y 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 
A D U 5 5 5 5 5 5 4 5 5 5 4 5 5 5 4 4 4 5 4 5 5 5 4 5 5 5 5 5 5 5 143 
A Y F 4 5 5 4 4 5 4 5 5 5 5 5 5 5 4 5 5 4 4 5 4 5 5 5 4 5 5 5 5 4 140 
A C L 5 3 4 5 4 4 4 4 4 5 5 5 5 5 5 3 4 4 4 5 5 4 5 4 4 4 4 3 5 5 130 
A T W 4 2 4 4 5 4 3 5 4 5 4 2 2 4 5 2 4 4 5 4 5 4 5 5 3 3 3 5 5 5 119 
D R 4 5 4 5 4 4 4 5 4 5 5 5 3 5 5 5 4 5 4 4 5 4 5 5 5 5 5 4 5 4 136 
D L 5 4 5 5 5 5 4 5 5 5 4 5 5 5 5 4 5 5 5 5 5 5 4 5 5 4 4 5 5 4 142 
D P N P 5 5 5 5 5 4 4 5 5 5 4 5 4 4 4 5 5 5 5 4 5 4 5 4 5 4 4 5 5 5 139 
E T D 5 5 4 4 4 4 4 4 4 5 4 4 5 5 4 5 4 4 3 4 5 5 5 5 5 5 4 5 5 5 134 
F M S 5 5 4 4 4 5 4 4 5 5 5 5 4 5 5 5 5 4 4 5 4 4 5 4 5 5 5 4 4 5 137 
H W 4 4 4 4 4 5 4 5 5 3 4 5 4 4 4 4 4 4 4 5 4 4 5 5 5 5 5 5 5 4 131 
I K D 4 3 4 4 4 5 4 4 2 4 5 4 5 5 4 3 3 4 4 5 5 5 4 5 5 5 5 4 5 5 128 
I A F 5 4 4 5 4 4 4 5 5 4 3 4 4 4 4 4 4 5 4 4 5 4 4 5 4 5 5 5 5 4 130 
L Y 2 2 4 5 5 4 3 5 5 4 3 4 4 4 4 2 4 5 5 4 4 5 4 5 4 4 5 4 5 5 123 
L N H 4 5 4 5 5 5 4 5 5 5 5 5 4 4 4 5 5 5 5 5 4 5 5 5 5 4 4 5 5 4 140 
N S A 3 3 4 4 3 3 3 4 3 3 3 4 3 2 2 3 4 3 3 3 3 3 3 3 3 3 2 4 2 3 92 
N S  4 5 5 4 4 4 4 5 5 4 5 5 4 4 5 5 5 4 4 4 4 4 4 5 4 5 4 4 5 5 133 
O M J 3 4 4 4 4 3 4 3 3 3 3 4 3 4 4 4 4 4 4 3 4 4 4 3 3 5 3 3 4 3 108 
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P S W 5 5 5 5 5 5 5 5 4 5 5 5 3 4 3 5 5 5 5 5 5 5 5 4 5 5 5 5 4 5 142 
R W 5 5 4 5 5 4 4 4 5 4 5 5 5 5 4 5 5 5 5 4 5 4 4 4 5 5 5 4 5 5 139 
S D R 5 4 4 5 4 4 5 5 4 4 5 5 4 5 5 4 4 5 4 4 5 4 5 5 5 5 4 5 4 4 135 
S M 5 4 3 4 3 4 3 3 4 4 5 5 4 5 5 4 3 4 4 4 4 4 5 5 5 4 5 5 5 5 127 
T I S 4 5 4 5 5 5 4 5 4 5 4 4 3 5 5 5 4 2 5 5 5 5 5 5 5 3 5 4 5 5 135 
U A I 4 5 4 5 3 5 5 5 4 5 4 5 4 4 4 5 4 5 4 5 5 5 5 4 5 5 5 4 4 5 136 
V I L 5 4 2 4 2 4 5 5 4 4 5 5 4 5 3 4 2 4 3 4 5 4 4 4 5 3 5 3 5 4 120 
Y A 5 4 5 5 5 4 5 5 5 5 5 4 5 4 5 4 5 5 5 4 5 4 5 5 5 5 4 5 4 5 141 
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Appendix 15 
 
Validity of Interest of Listening to English Songs Try-out Test 
 
 
Item-Total Statistics 
 Scale Mean if 
Item Deleted 
Scale Variance 
if Item Deleted 
Corrected Item-
Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Q1 126,84 127,640 ,530 ,914 
Q2 127,00 125,250 ,552 ,913 
Q3 127,04 131,123 ,406 ,915 
Q4 126,64 132,073 ,487 ,915 
Q5 127,00 129,333 ,431 ,915 
Q6 126,88 128,027 ,675 ,912 
Q7 127,16 131,557 ,433 ,915 
Q8 126,60 131,583 ,405 ,915 
Q9 126,88 127,610 ,538 ,914 
Q10 126,76 126,857 ,663 ,912 
Q11 126,84 129,057 ,487 ,914 
Q12 126,64 130,573 ,425 ,915 
Q13 127,16 129,140 ,427 ,915 
Q14 126,76 128,607 ,550 ,913 
Q15 126,96 130,123 ,409 ,916 
Q16 127,04 126,207 ,514 ,914 
Q17 127,00 130,083 ,421 ,915 
Q18 126,84 129,973 ,432 ,915 
Q19 126,96 131,207 ,418 ,915 
Q20 126,84 128,140 ,655 ,912 
Q21 126,60 130,917 ,511 ,914 
Q22 126,84 130,807 ,528 ,914 
Q23 126,64 130,573 ,532 ,914 
Q24 126,64 130,073 ,506 ,914 
Q25 126,64 126,073 ,714 ,911 
Q26 126,76 129,940 ,427 ,915 
Q27 126,80 126,667 ,580 ,913 
Q28 126,80 130,750 ,417 ,915 
Q29 126,56 129,673 ,492 ,914 
Q30 126,68 130,060 ,504 ,914 
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Appendix 16 
 
Reliability of  Listening to English Songs Try-out Test 
 
 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
,917 30 
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Appendix 17 
 
Score of Vocabulary Mastery 
Nama  
Respon
den 
Item Number 
Y 
Sco
re 1 2 3 4 5 6 7 8 9 
1
0 
1
1 
1
2 
1
3 
1
4 
1
5 
1
6 
1
7 
1
8 
1
9 
2
0 
2
1 
2
2 
2
3 
2
4 
2
5 
2
6 
2
7 
2
8 
2
9 
3
0 
3
1 
3
2 
3
3 
A S 1 1 1 1 1 1 1 1 0 1 0 1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 28 85 
A T K 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 30 91 
A A W 1 0 1 1 1 1 1 1 0 1 1 1 0 1 0 1 1 0 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 26 79 
A M K 1 1 0 1 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 30 91 
B H R 1 1 1 1 0 1 1 1 0 1 0 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 28 85 
D I W 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 28 85 
D R 1 1 1 1 1 1 0 1 1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 30 91 
D F L 1 0 1 1 0 1 1 1 0 1 0 1 0 1 1 1 1 0 1 1 0 1 0 1 0 1 0 1 1 0 1 1 1 22 67 
E K S 1 1 1 0 1 1 1 0 0 1 1 1 1 1 1 0 1 0 0 0 1 1 1 1 1 1 0 1 1 0 1 0 1 23 70 
F A S 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 30 91 
I I 1 1 1 1 1 1 1 1 0 1 0 1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 28 85 
L A N 
S 
1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 29 
88 
M AW 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 31 94 
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M D K 1 0 1 0 1 1 1 1 0 1 1 0 1 1 0 1 1 0 1 1 1 1 1 1 1 1 0 0 1 1 0 1 0 23 70 
N Y 1 0 1 1 0 1 0 1 0 0 1 1 1 0 1 1 1 0 1 1 1 1 0 1 0 1 1 1 0 1 1 0 1 22 67 
N S N 1 1 0 1 1 1 0 1 1 1 0 1 0 1 0 1 1 0 1 1 0 1 0 1 0 1 1 1 0 1 1 1 1 23 70 
P L 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 29 88 
R D F 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 31 94 
R A M 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 28 85 
S A W 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 28 85 
S N F 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 31 94 
T H 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 0 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 27 82 
U N J 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 31 94 
V B 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 0 1 0 0 0 1 1 0 1 0 0 1 0 0 21 64 
Y R 1 0 1 1 0 1 1 1 0 1 1 1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 27 82 
A R K 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 29 88 
A M S 1 1 1 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 29 88 
A N R U 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 30 91 
A A P 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 0 0 1 0 1 1 1 0 1 0 1 1 0 0 1 1 0 1 23 70 
C A K 
W 
1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 
29 88 
D W 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 29 88 
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D N 1 1 1 1 0 1 0 1 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 27 82 
D N 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 0 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 28 85 
F A F 1 1 1 1 0 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 28 85 
F A 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 29 88 
I O W 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 28 85 
I P 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 30 91 
L P S 1 1 1 1 1 0 1 1 0 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 29 88 
L D A 1 1 1 1 1 1 1 1 1 1 1 1 0 1 0 0 1 1 1 1 0 1 1 1 1 1 0 0 0 1 1 1 1 26 79 
M T N 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 29 88 
N I A P 1 1 0 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 0 28 85 
O S 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 31 94 
P A P 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 31 94 
R T H 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 0 0 0 1 28 85 
S A   1 1 1 1 0 1 1 0 1 1 1 0 0 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 26 79 
S K K 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 29 88 
S D H 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 31 94 
U H 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 31 94 
U K 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 29 88 
W M F 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 30 91 
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Appendix 18 
Score of Students’ Interest in Listening English Songs 
 
Nama  
Responden 
QUISIONER 
Y 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 
A S 5 5 5 4 5 5 5 5 5 5 5 5 5 5 5 5 5 4 5 5 5 5 5 3 4 5 3 5 4 3 140 
A T K 3 4 3 3 3 4 5 5 3 4 3 4 5 4 3 5 3 4 3 5 5 3 3 3 4 4 3 5 3 4 113 
A A W 4 5 4 5 5 5 4 5 4 3 3 5 5 5 4 4 3 4 4 3 4 3 5 4 3 4 4 5 4 5 125 
A M K 4 5 3 4 3 3 5 4 3 3 3 3 5 4 3 5 3 3 4 3 3 3 3 3 3 4 4 5 4 3 108 
B H R 2 2 2 2 3 2 2 2 2 2 2 4 5 4 3 5 3 4 3 5 5 3 3 3 4 4 3 5 3 4 96 
D I W 3 3 4 3 4 4 4 4 3 3 4 4 4 4 3 3 4 4 3 4 4 3 4 3 3 3 3 4 4 4 107 
D R 3 5 4 2 5 3 5 5 3 5 4 5 4 5 3 2 2 5 5 4 3 1 3 4 2 4 4 5 4 3 112 
D F L 3 3 2 2 3 2 3 4 4 3 3 5 4 5 4 5 4 5 4 5 4 4 5 4 5 4 5 4 3 5 116 
E K S 2 3 3 3 3 3 4 3 3 3 3 4 4 4 3 3 3 4 3 4 4 3 4 3 3 4 3 3 3 3 98 
F A S 5 5 4 4 4 4 5 5 4 5 4 4 5 5 4 5 4 5 4 5 4 5 4 4 4 5 5 4 5 4 134 
I I 2 4 3 4 5 5 4 4 3 4 4 5 4 3 4 5 5 4 4 4 4 5 5 3 4 5 3 5 4 5 123 
L A N S 5 4 3 3 3 4 5 5 2 4 3 4 5 4 3 5 3 4 3 5 5 3 3 3 4 4 3 5 3 4 114 
M A W 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 5 4 3 5 5 5 5 5 3 2 5 2 5 5 2 136 
M D K 3 3 2 4 2 2 3 4 2 2 1 2 2 4 3 2 3 5 3 3 4 3 1 1 3 2 4 4 2 3 82 
N Y 2 2 1 2 1 2 2 4 4 5 4 4 4 4 4 5 4 4 5 4 4 5 4 4 5 4 5 5 4 4 111 
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N S N 4 5 4 5 4 5 4 5 4 4 5 4 4 4 5 4 5 4 4 3 4 4 5 4 4 4 3 5 4 4 127 
P L 4 4 4 4 4 5 5 4 4 4 4 4 4 4 5 4 4 4 4 5 5 4 5 4 4 4 4 4 4 4 126 
R D F 2 4 4 4 5 5 5 5 5 5 5 5 4 5 5 4 4 4 5 5 5 5 4 4 5 4 3 5 5 5 135 
R A M 4 3 2 1 3 2 3 3 2 2 3 4 3 2 3 4 4 4 2 2 2 3 2 2 2 4 3 3 2 2 81 
S A W 4 4 4 4 5 4 4 5 4 4 5 5 4 4 5 4 4 5 4 4 4 5 5 4 4 4 4 5 5 5 131 
S N F 4 4 4 4 5 4 4 5 4 4 5 5 4 4 5 4 4 5 4 4 4 5 5 4 4 4 4 5 5 5 131 
T H 4 3 4 4 4 5 5 5 4 5 3 5 5 5 4 4 4 5 3 4 3 4 5 3 4 3 5 4 3 5 124 
U N J 5 4 3 3 3 4 5 5 3 4 3 2 5 4 3 5 3 4 3 5 5 3 3 3 4 4 3 5 3 4 113 
V B 1 1 1 1 5 1 5 5 4 5 4 4 4 4 5 3 5 4 5 4 5 4 5 4 5 3 2 4 3 5 111 
Y R 3 4 3 3 3 2 5 5 3 4 3 4 5 4 3 5 3 2 3 5 5 3 3 3 4 4 3 5 3 4 109 
A R K 4 4 3 4 4 4 4 4 3 4 4 4 4 3 4 4 4 3 4 4 4 3 4 3 3 4 3 4 4 3 111 
A M S 4 3 4 4 4 5 5 5 4 5 3 5 5 5 4 4 4 5 3 4 3 4 5 3 4 3 5 4 3 5 124 
A N R U 5 4 5 4 5 5 5 5 5 5 5 5 4 4 5 4 5 5 4 5 4 5 4 4 5 5 4 5 5 5 140 
A N P 5 3 3 4 4 3 5 4 2 2 3 3 2 5 3 4 2 3 2 3 4 2 3 5 3 4 5 4 3 5 103 
C A K W 4 4 4 3 4 4 4 4 3 5 4 5 5 4 5 4 4 3 4 3 4 4 3 4 3 4 3 4 4 3 116 
D W 3 3 2 3 3 2 3 4 2 2 3 3 3 2 3 4 2 5 2 3 4 4 3 4 3 4 5 3 3 5 95 
D N 4 4 3 5 5 5 4 5 4 5 4 3 5 4 5 5 5 5 5 5 4 5 4 5 4 3 5 5 5 4 134 
D N 4 4 4 4 5 4 5 4 4 4 4 4 4 5 4 5 4 4 4 4 5 4 4 4 4 5 4 5 4 4 127 
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F A F 4 4 3 2 5 3 5 4 3 3 3 4 5 3 3 5 3 4 2 3 5 3 3 3 4 3 5 4 3 3 107 
F A 4 4 2 3 2 5 4 4 3 3 4 4 3 4 3 3 3 4 5 3 4 3 3 4 3 4 4 4 4 5 108 
I O W 3 4 3 3 4 3 3 4 3 3 3 4 3 4 4 4 3 4 3 3 4 3 3 3 4 4 3 4 4 4 104 
I P 3 4 4 3 5 4 5 5 4 4 4 5 5 5 4 4 4 5 5 4 4 5 3 5 4 5 3 5 5 5 130 
L P S 4 3 2 4 3 3 3 3 2 3 4 4 4 3 3 4 3 2 5 4 3 4 3 5 3 4 3 5 4 3 103 
L D A 5 4 3 4 2 3 4 4 3 4 3 5 4 4 3 4 3 2 3 4 3 5 4 3 4 5 3 2 4 3 107 
M T N 4 4 2 3 2 5 4 4 3 3 4 4 3 4 3 3 3 4 5 3 4 3 3 4 3 4 4 4 4 5 108 
N I A P 4 4 2 3 2 5 4 4 3 3 4 4 3 4 3 3 3 4 5 3 4 3 3 4 3 4 4 4 4 5 108 
O S 4 4 5 4 5 3 5 3 5 5 4 5 3 5 5 5 4 4 5 5 5 5 4 5 5 3 3 5 5 4 132 
P A P 3 3 2 4 5 5 4 4 4 5 4 3 4 4 5 5 4 3 5 5 5 4 4 5 3 5 4 5 4 5 125 
R T H 5 4 2 5 3 4 4 4 3 4 4 4 4 3 4 4 2 3 4 4 4 3 4 3 4 5 3 5 3 5 113 
S A   5 4 3 4 2 3 4 4 3 4 3 5 4 4 3 4 3 2 3 4 3 5 4 3 4 5 3 2 4 3 107 
S K K 3 3 2 4 3 3 3 4 4 4 4 4 4 3 3 4 2 3 4 3 4 4 3 4 3 4 5 3 3 5 105 
S D H 4 4 5 4 5 3 5 3 5 5 4 5 3 5 5 5 4 4 5 5 5 5 4 5 5 3 3 5 5 4 132 
U H 3 3 2 4 5 5 4 4 4 5 4 3 4 4 5 5 4 3 5 5 5 4 4 5 3 5 4 5 4 5 125 
U K 4 4 3 4 4 3 4 5 3 4 3 4 4 4 4 4 3 3 3 4 4 4 4 3 4 4 4 5 4 4 114 
W M F 4 4 3 4 4 5 5 5 4 4 4 5 5 4 4 3 3 3 5 5 3 4 5 3 3 3 3 4 5 5 121 
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Appendix 19 
 
ENGLISH SPEAKING SCORE 
TOPIC : "LISTENING MUSIC" 
SEMESTER 2 ACADEMIC YEAR 2018/2019 
 
 
NO NAMA 
COMPRE
HENSIBI
LITY 
ACCU
RACY 
ABILI
TY TO 
COM
MUNI
CATE  
ORAL
LY 
FLU
ENC
Y 
PERF
ORMA
NCE 
FINAL 
SCORE 
1 
AFKARIN 
SALSABILA 18 17 17 17 17 86 
2 
AJENG TANJUNG 
KOIRINISA 20 17 17 20 20 94 
3 
ANISA ANGGRINA 
WATI 18 17 17 18 18 88 
4 
ARINA MANASIH 
KANA 20 17 17 18 18 90 
5 
BERLIN 
HAFIDATURROHMA
H 19 17 16 17 17 86 
6 
DEFI INDAH 
WULANSARI 18 17 17 18 18 88 
7 
DHELIA 
RAHMAWATI 18 17 18 17 18 88 
8 
DWI FEBRY 
LISTYANI 16 16 16 16 16 80 
9 
ERLINDA KURNIA 
SARI 18 17 16 16 16 83 
10 FERA AMBAR SARI 20 17 17 18 18 90 
11 IIN ISMAWATI 18 17 17 17 17 86 
12 
LARAS AGUSTINA 
NAWANG SAFITRI 18 16 16 17 16 83 
13 
MEISA AYU 
WARDANI 20 17 17 18 18 90 
14 
MIFTAH DINILLAH 
KHULZANAH 16 16 16 16 16 80 
15 NANIK YULIANI 17 16 16 16 16 81 
16 
NURUL SETYA 
NINGRUM 18 17 17 18 18 88 
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17 PUJI LESTARI 16 17 16 16 16 81 
18 
RACHMADANI 
DIANA FITRI 20 17 17 19 19 92 
19 
RISNA AYU 
MEILINA 18 17 17 17 17 86 
20 
SEPTI AYU 
WANDIRA 18 17 17 17 18 87 
21 
SUCI NURUL 
FATEHAH 20 17 17 18 18 90 
22 TUTIK HANDAYANI 18 16 17 16 18 85 
23 UMI NUR JANAH 19 17 17 17 17 87 
24 VINA BANOWATI 17 16 16 16 16 81 
25 YULI RAHMAWATI 18 17 17 16 17 85 
                
 
 
Plupuh, Februari 1, 2019 
 
 
English Teacher 
 
   
   
   
 
Sri Suparti, S. Pd., M. Pd. 
 
 
NIP 19830309 200804 2 
005 
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Appendix 20 
 
ENGLISH SPEAKING SCORE 
TOPIC : "LISTENING MUSIC" 
SEMESTER 2 ACADEMIC YEAR 2018/2019 
 
 
 
NO NAMA 
COMPR
EHENSI
BILITY 
ACCU
RACY 
ABILITY 
TO 
COMMUNI
CATE  
ORALLY 
FLU
ENC
Y 
PERFO
RMAN
CE 
FINAL 
SCORE 
1 
AGNES RIZKY 
KURNIAWATI 17 16 16 16 16 81 
2 ALFIDA MEI SAPUTRI 20 17 17 19 20 93 
3 
ANISA NURI ROBIUL 
ULA 20 18 18 18 18 92 
4 
ARINDA ANINDYA 
PUTRI 18 17 17 16 17 85 
5 
CAROLINE APRILLIA 
KUSUMA WARDANI 19 17 17 17 18 88 
6 DEVI WULANDARI 20 17 17 16 17 87 
7 DIAH NARULITA 16 17 17 16 16 82 
8 DWI NURKHASANAH 20 17 16 18 19 90 
9 FEBRIA ADI FITRI 17 16 16 17 16 82 
10 FITRI ASTUTI 17 17 17 17 18 86 
11 
INA OKTA 
WULANDARI 17 16 16 17 16 82 
12 INTAN PRAMESTI 20 18 18 18 18 92 
13 
LATIFAH PUTRI 
SUKMAWATI 17 16 16 16 17 82 
14 LISSA DWI ASTUTI 16 17 16 17 16 82 
15 
MUSTIKA TATA 
NURJANAH 16 16 16 16 16 80 
16 
NESSA IKA 
AGUSTINA PUTRI 17 17 17 17 17 85 
17 ODITA SARI 20 17 17 18 19 91 
18 
PUPUT AJENG 
PITULUNG 20 17 17 19 19 92 
19 
RINDA TRI 
HANDAYANI 17 17 16 16 18 84 
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20 
SAWITRI 
AYUNINGTYAS 16 16 16 16 16 80 
21 
SITI KHUSNUL 
KHOTIMAH 17 16 16 17 16 82 
22 
SUNYAHNI DWI 
HASTUTI 20 17 17 19 19 92 
23 UMDATUL HIDAYAH 20 17 17 18 18 90 
24 UMIRUL KHASANAH 17 17 17 17 17 85 
25 
WANDA MARTA 
FEBRIYANA 19 18 17 18 18 90 
 
 
Plupuh, Februari 1, 2019 
 
 
English Teacher 
 
   
   
   
 
Sri Suparti, S. Pd., M. Pd. 
 
 
NIP 19830309 200804 2 
005 
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Appendix 21 
The Distribution Frequency and Histogram of Vocabulary Mastery 
 
Statistics 
Vocabulary Mastery 
N 
Valid 50 
Missing 0 
Mean 85,000 
Std. Error of Mean 1,1209 
Median 88,000 
Mode 85,0
a
 
Std. Deviation 7,9257 
Variance 62,816 
Range 30,0 
Minimum 64,0 
Maximum 94,0 
Sum 4250,0 
a. Multiple modes exist. The 
smallest value is shown 
 
Vocabulary 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
64,0 1 2,0 2,0 2,0 
67,0 2 4,0 4,0 6,0 
70,0 4 8,0 8,0 14,0 
79,0 3 6,0 6,0 20,0 
82,0 3 6,0 6,0 26,0 
85,0 11 22,0 22,0 48,0 
88,0 11 22,0 22,0 70,0 
91,0 8 16,0 16,0 86,0 
94,0 7 14,0 14,0 100,0 
Total 50 100,0 100,0  
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Appendix 22 
\ 
The Distribution Frequency and Histogram of Students’ Interest in Listening 
English Songs 
 
 
Statistics 
Interest in listening English songs 
N 
Valid 50 
Missing 0 
Mean 116,14 
Std. Error of Mean 1,954 
Median 113,50 
Mode 107
a
 
Std. Deviation 13,817 
Variance 190,898 
Range 59 
Minimum 81 
Maximum 140 
Sum 5807 
a. Multiple modes exist. The 
smallest value is shown 
 
Interest in listening English songs 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
81 1 2,0 2,0 2,0 
82 1 2,0 2,0 4,0 
95 1 2,0 2,0 6,0 
96 1 2,0 2,0 8,0 
98 1 2,0 2,0 10,0 
103 2 4,0 4,0 14,0 
104 1 2,0 2,0 16,0 
105 1 2,0 2,0 18,0 
107 4 8,0 8,0 26,0 
108 3 6,0 6,0 32,0 
109 1 2,0 2,0 34,0 
111 3 6,0 6,0 40,0 
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112 1 2,0 2,0 42,0 
113 4 8,0 8,0 50,0 
114 2 4,0 4,0 54,0 
116 2 4,0 4,0 58,0 
121 1 2,0 2,0 60,0 
123 1 2,0 2,0 62,0 
124 2 4,0 4,0 66,0 
125 3 6,0 6,0 72,0 
126 1 2,0 2,0 74,0 
127 2 4,0 4,0 78,0 
130 1 2,0 2,0 80,0 
131 2 4,0 4,0 84,0 
132 2 4,0 4,0 88,0 
134 2 4,0 4,0 92,0 
135 1 2,0 2,0 94,0 
136 1 2,0 2,0 96,0 
140 2 4,0 4,0 100,0 
Total 50 100,0 100,0  
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Appendix 23 
\ 
The Distribution Frequency and Histogram of Speaking Skill 
 
 
Statistics 
Speaking 
N 
Valid 50 
Missing 0 
Mean 86,20 
Std. Error of Mean ,578 
Median 86,00 
Mode 90 
Std. Deviation 4,086 
Variance 16,694 
Range 14 
Minimum 80 
Maximum 94 
Sum 4310 
 
Speaking 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
80 4 8,0 8,0 8,0 
81 4 8,0 8,0 16,0 
82 6 12,0 12,0 28,0 
83 2 4,0 4,0 32,0 
84 1 2,0 2,0 34,0 
85 5 10,0 10,0 44,0 
86 5 10,0 10,0 54,0 
87 3 6,0 6,0 60,0 
88 5 10,0 10,0 70,0 
90 7 14,0 14,0 84,0 
91 1 2,0 2,0 86,0 
92 5 10,0 10,0 96,0 
93 1 2,0 2,0 98,0 
94 1 2,0 2,0 100,0 
Total 50 100,0 100,0  
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Appendix 24 
 
Normality Test of Vocabulary Mastery Students’ Interest in Listening 
English Song and Speaking skill 
 
One-Sample Kolmogorov-Smirnov Test 
 Interest Speaking Vocabulary 
N 50 50 50 
Normal Parameters
a,b
 
Mean 116,14 86,20 85,00 
Std. 
Deviation 
13,817 4,086 7,9257 
Most Extreme Differences 
Absolute ,105 ,116 ,190 
Positive ,064 ,116 ,104 
Negative -,105 -,076 -,190 
Kolmogorov-Smirnov Z ,743 ,822 1,342 
Asymp. Sig. (2-tailed) ,639 ,509 ,055 
a. Test distribution is Normal. 
b. Calculated from data. 
 
  
233 
 
 
 
Appendix 25 
 
Linearity Test 
 
1) Linearity testing of vocabulary mastery (X1) and  speaking skill (Y) 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Speaking 
* 
Vocabul
ary 
Betw
een 
Grou
ps 
(Combine
d) 
178,882 9 19,876 1,381 ,229 
Linearity 43,942 1 43,942 3,052 ,088 
Deviation 
from 
Linearity 
134,940 8 16,868 1,172 ,340 
Within Groups 575,838 40 14,396   
Total 754,720 49    
 
 
2) Linearity testing of students‟ interest in listening English songs (X2) and 
speaking skill (Y) 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Speaking 
* Interest 
Bet
wee
n 
Gro
ups 
(Combined
) 
543,053 32 16,970 1,363 ,253 
Linearity 6,193 1 6,193 ,497 ,490 
Deviation 
from 
Linearity 
536,861 31 17,318 1,391 ,239 
Within Groups 211,667 17 12,451   
Total 754,720 49    
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Appendix 26 
Test of Hypothesis 
 
1. The Result of first hypothesis 
Variables Entered/Removed
a
 
Model Variables 
Entered 
Variables 
Removed 
Method 
1 Vocabulary
b
 . Enter 
a. Dependent Variable: Speaking 
b. All requested variables entered. 
 
Model Summary
b
 
Mod
el 
R R 
Square 
Adjusted R 
Square 
Std. Error of 
the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 ,599
a
 ,359 ,346 3,305 ,359 26,907 1 48 ,000 
a. Predictors: (Constant), Vocabulary 
b. Dependent Variable: Speaking 
 
ANOVA
a
 
Model Sum of Squares df Mean Square F Sig. 
1 
Regression 293,827 1 293,827 26,907 ,000
b
 
Residual 524,173 48 10,920   
Total 818,000 49    
a. Dependent Variable: Speaking 
b. Predictors: (Constant), Vocabulary 
 
Coefficients
a
 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 95,0% Confidence Interval 
for B 
B Std. Error Beta Lower Bound Upper Bound 
1 
(Constant) 59,938 5,084  11,788 ,000 49,715 70,161 
Vocabular
y 
,309 ,060 ,599 5,187 ,000 ,189 ,429 
a. Dependent Variable: Speaking 
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2. The Result of second hypothesis 
Variables Entered/Removed
a
 
Model Variables 
Entered 
Variables 
Removed 
Method 
1 Interest
b
 . Enter 
a. Dependent Variable: Speaking 
b. All requested variables entered. 
 
Model Summary
b
 
Mode
l 
R R 
Square 
Adjusted R 
Square 
Std. Error of 
the Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 ,523
a
 ,273 ,258 3,520 ,273 18,035 1 48 ,000 
a. Predictors: (Constant), Interest 
b. Dependent Variable: Speaking 
 
ANOVA
a
 
Model Sum of Squares df Mean Square F Sig. 
1 
Regression 223,408 1 223,408 18,035 ,000
b
 
Residual 594,592 48 12,387   
Total 818,000 49    
a. Dependent Variable: Speaking 
b. Predictors: (Constant), Interest 
 
Coefficients
a
 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 95,0% Confidence Interval 
for B 
B Std. Error Beta Lower Bound Upper 
Bound 
1 
(Constant
) 
68,251 4,256 
 
16,038 ,000 59,695 76,808 
Interest ,155 ,036 ,523 4,247 ,000 ,081 ,228 
a. Dependent Variable: Speaking 
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3. The Result of third hypothesis 
Variables Entered/Removed
a
 
Model Variables 
Entered 
Variables 
Removed 
Method 
1 
Interest, 
Vocabulary
b
 
. Enter 
a. Dependent Variable: Speaking 
b. All requested variables entered. 
 
Model Summary
b
 
Mode
l 
R R 
Square 
Adjusted R 
Square 
Std. Error of 
the Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 ,680
a
 ,463 ,440 3,057 ,463 20,256 2 47 ,000 
a. Predictors: (Constant), Interest, Vocabulary 
b. Dependent Variable: Speaking 
 
ANOVA
a
 
Model Sum of Squares df Mean Square F Sig. 
1 
Regression 378,678 2 189,339 20,256 ,000
b
 
Residual 439,322 47 9,347   
Total 818,000 49    
a. Dependent Variable: Speaking 
b. Predictors: (Constant), Interest, Vocabulary 
 
Coefficients
a
 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 95,0% Confidence Interval 
for B 
B Std. Error Beta Lower Bound Upper Bound 
1 
(Constant) 53,696 5,140  10,446 ,000 43,355 64,036 
Vocabular
y 
,242 ,059 ,470 4,076 ,000 ,123 ,362 
Interest ,103 ,034 ,347 3,013 ,004 ,034 ,171 
a. Dependent Variable: Speaking 
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Appendix 27 
R Product Moment Table 
 
 
 
 
df = (N-2) 
Tingkat signifikansi untuk uji satu arah 
0.05 0.025 0.01 0.005 0.0005 
Tingkat signifikansi untuk uji dua arah 
0.1 0.05 0.02 0.01 0.001 
1 0.9877 0.9969 0.9995 0.9999 1.0000 
2 0.9000 0.9500 0.9800 0.9900 0.9990 
3 0.8054 0.8783 0.9343 0.9587 0.9911 
4 0.7293 0.8114 0.8822 0.9172 0.9741 
5 0.6694 0.7545 0.8329 0.8745 0.9509 
6 0.6215 0.7067 0.7887 0.8343 0.9249 
7 0.5822 0.6664 0.7498 0.7977 0.8983 
8 0.5494 0.6319 0.7155 0.7646 0.8721 
9 0.5214 0.6021 0.6851 0.7348 0.8470 
10 0.4973 0.5760 0.6581 0.7079 0.8233 
11 0.4762 0.5529 0.6339 0.6835 0.8010 
12 0.4575 0.5324 0.6120 0.6614 0.7800 
13 0.4409 0.5140 0.5923 0.6411 0.7604 
14 0.4259 0.4973 0.5742 0.6226 0.7419 
15 0.4124 0.4821 0.5577 0.6055 0.7247 
16 0.4000 0.4683 0.5425 0.5897 0.7084 
17 0.3887 0.4555 0.5285 0.5751 0.6932 
18 0.3783 0.4438 0.5155 0.5614 0.6788 
19 0.3687 0.4329 0.5034 0.5487 0.6652 
20 0.3598 0.4227 0.4921 0.5368 0.6524 
21 0.3515 0.4132 0.4815 0.5256 0.6402 
22 0.3438 0.4044 0.4716 0.5151 0.6287 
23 0.3365 0.3961 0.4622 0.5052 0.6178 
24 0.3297 0.3882 0.4534 0.4958 0.6074 
25 0.3233 0.3809 0.4451 0.4869 0.5974 
26 0.3172 0.3739 0.4372 0.4785 0.5880 
27 0.3115 0.3673 0.4297 0.4705 0.5790 
28 0.3061 0.3610 0.4226 0.4629 0.5703 
29 0.3009 0.3550 0.4158 0.4556 0.5620 
30 0.2960 0.3494 0.4093 0.4487 0.5541 
31 0.2913 0.3440 0.4032 0.4421 0.5465 
32 0.2869 0.3388 0.3972 0.4357 0.5392 
33 0.2826 0.3338 0.3916 0.4296 0.5322 
34 0.2785 0.3291 0.3862 0.4238 0.5254 
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35 0.2746 0.3246 0.3810 0.4182 0.5189 
36 0.2709 0.3202 0.3760 0.4128 0.5126 
37 0.2673 0.3160 0.3712 0.4076 0.5066 
38 0.2638 0.3120 0.3665 0.4026 0.5007 
39 0.2605 0.3081 0.3621 0.3978 0.4950 
40 0.2573 0.3044 0.3578 0.3932 0.4896 
41 0.2542 0.3008 0.3536 0.3887 0.4843 
42 0.2512 0.2973 0.3496 0.3843 0.4791 
43 0.2483 0.2940 0.3457 0.3801 0.4742 
44 0.2455 0.2907 0.3420 0.3761 0.4694 
45 0.2429 0.2876 0.3384 0.3721 0.4647 
46 0.2403 0.2845 0.3348 0.3683 0.4601 
47 0.2377 0.2816 0.3314 0.3646 0.4557 
48 0.2353 0.2787 0.3281 0.3610 0.4514 
49 0.2329 0.2759 0.3249 0.3575 0.4473 
50 0.2306 0.2732 0.3218 0.3542 0.4432 
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Appendix 28 
Table Distribusi F untuk probabilitas 0.05 
 
 
df untuk 
penyebut 
(N2) 
 
df untuk pembilang (N1) 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
1 161 199 216 225 230 234 237 239 241 242 243 244 245 245 246 
2 18.51 19.00 19.16 19.25 19.30 19.33 19.35 19.37 19.38 19.40 19.40 19.41 19.42 19.42 19.43 
3 10.13 9.55 9.28 9.12 9.01 8.94 8.89 8.85 8.81 8.79 8.76 8.74 8.73 8.71 8.70 
4 7.71 6.94 6.59 6.39 6.26 6.16 6.09 6.04 6.00 5.96 5.94 5.91 5.89 5.87 5.86 
5 6.61 5.79 5.41 5.19 5.05 4.95 4.88 4.82 4.77 4.74 4.70 4.68 4.66 4.64 4.62 
6 5.99 5.14 4.76 4.53 4.39 4.28 4.21 4.15 4.10 4.06 4.03 4.00 3.98 3.96 3.94 
7 5.59 4.74 4.35 4.12 3.97 3.87 3.79 3.73 3.68 3.64 3.60 3.57 3.55 3.53 3.51 
8 5.32 4.46 4.07 3.84 3.69 3.58 3.50 3.44 3.39 3.35 3.31 3.28 3.26 3.24 3.22 
9 5.12 4.26 3.86 3.63 3.48 3.37 3.29 3.23 3.18 3.14 3.10 3.07 3.05 3.03 3.01 
10 4.96 4.10 3.71 3.48 3.33 3.22 3.14 3.07 3.02 2.98 2.94 2.91 2.89 2.86 2.85 
11 4.84 3.98 3.59 3.36 3.20 3.09 3.01 2.95 2.90 2.85 2.82 2.79 2.76 2.74 2.72 
12 4.75 3.89 3.49 3.26 3.11 3.00 2.91 2.85 2.80 2.75 2.72 2.69 2.66 2.64 2.62 
13 4.67 3.81 3.41 3.18 3.03 2.92 2.83 2.77 2.71 2.67 2.63 2.60 2.58 2.55 2.53 
14 4.60 3.74 3.34 3.11 2.96 2.85 2.76 2.70 2.65 2.60 2.57 2.53 2.51 2.48 2.46 
15 4.54 3.68 3.29 3.06 2.90 2.79 2.71 2.64 2.59 2.54 2.51 2.48 2.45 2.42 2.40 
16 4.49 3.63 3.24 3.01 2.85 2.74 2.66 2.59 2.54 2.49 2.46 2.42 2.40 2.37 2.35 
17 4.45 3.59 3.20 2.96 2.81 2.70 2.61 2.55 2.49 2.45 2.41 2.38 2.35 2.33 2.31 
18 4.41 3.55 3.16 2.93 2.77 2.66 2.58 2.51 2.46 2.41 2.37 2.34 2.31 2.29 2.27 
19 4.38 3.52 3.13 2.90 2.74 2.63 2.54 2.48 2.42 2.38 2.34 2.31 2.28 2.26 2.23 
20 4.35 3.49 3.10 2.87 2.71 2.60 2.51 2.45 2.39 2.35 2.31 2.28 2.25 2.22 2.20 
21 4.32 3.47 3.07 2.84 2.68 2.57 2.49 2.42 2.37 2.32 2.28 2.25 2.22 2.20 2.18 
22 4.30 3.44 3.05 2.82 2.66 2.55 2.46 2.40 2.34 2.30 2.26 2.23 2.20 2.17 2.15 
23 4.28 3.42 3.03 2.80 2.64 2.53 2.44 2.37 2.32 2.27 2.24 2.20 2.18 2.15 2.13 
24 4.26 3.40 3.01 2.78 2.62 2.51 2.42 2.36 2.30 2.25 2.22 2.18 2.15 2.13 2.11 
25 4.24 3.39 2.99 2.76 2.60 2.49 2.40 2.34 2.28 2.24 2.20 2.16 2.14 2.11 2.09 
26 4.23 3.37 2.98 2.74 2.59 2.47 2.39 2.32 2.27 2.22 2.18 2.15 2.12 2.09 2.07 
27 4.21 3.35 2.96 2.73 2.57 2.46 2.37 2.31 2.25 2.20 2.17 2.13 2.10 2.08 2.06 
28 4.20 3.34 2.95 2.71 2.56 2.45 2.36 2.29 2.24 2.19 2.15 2.12 2.09 2.06 2.04 
29 4.18 3.33 2.93 2.70 2.55 2.43 2.35 2.28 2.22 2.18 2.14 2.10 2.08 2.05 2.03 
30 4.17 3.32 2.92 2.69 2.53 2.42 2.33 2.27 2.21 2.16 2.13 2.09 2.06 2.04 2.01 
31 4.16 3.30 2.91 2.68 2.52 2.41 2.32 2.25 2.20 2.15 2.11 2.08 2.05 2.03 2.00 
32 4.15 3.29 2.90 2.67 2.51 2.40 2.31 2.24 2.19 2.14 2.10 2.07 2.04 2.01 1.99 
33 4.14 3.28 2.89 2.66 2.50 2.39 2.30 2.23 2.18 2.13 2.09 2.06 2.03 2.00 1.98 
34 4.13 3.28 2.88 2.65 2.49 2.38 2.29 2.23 2.17 2.12 2.08 2.05 2.02 1.99 1.97 
35 4.12 3.27 2.87 2.64 2.49 2.37 2.29 2.22 2.16 2.11 2.07 2.04 2.01 1.99 1.96 
36 4.11 3.26 2.87 2.63 2.48 2.36 2.28 2.21 2.15 2.11 2.07 2.03 2.00 1.98 1.95 
37 4.11 3.25 2.86 2.63 2.47 2.36 2.27 2.20 2.14 2.10 2.06 2.02 2.00 1.97 1.95 
38 4.10 3.24 2.85 2.62 2.46 2.35 2.26 2.19 2.14 2.09 2.05 2.02 1.99 1.96 1.94 
39 4.09 3.24 2.85 2.61 2.46 2.34 2.26 2.19 2.13 2.08 2.04 2.01 1.98 1.95 1.93 
40 4.08 3.23 2.84 2.61 2.45 2.34 2.25 2.18 2.12 2.08 2.04 2.00 1.97 1.95 1.92 
41 4.08 3.23 2.83 2.60 2.44 2.33 2.24 2.17 2.12 2.07 2.03 2.00 1.97 1.94 1.92 
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42 4.07 3.22 2.83 2.59 2.44 2.32 2.24 2.17 2.11 2.06 2.03 1.99 1.96 1.94 1.91 
43 4.07 3.21 2.82 2.59 2.43 2.32 2.23 2.16 2.11 2.06 2.02 1.99 1.96 1.93 1.91 
44 4.06 3.21 2.82 2.58 2.43 2.31 2.23 2.16 2.10 2.05 2.01 1.98 1.95 1.92 1.90 
45 4.06 3.20 2.81 2.58 2.42 2.31 2.22 2.15 2.10 2.05 2.01 1.97 1.94 1.92 1.89 
 
 
 
df untuk 
penyebut 
(N2) 
 
df untuk pembilang (N1) 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
46 4.05 3.20 2.81 2.57 2.42 2.30 2.22 2.15 2.09 2.04 2.00 1.97 1.94 1.91 1.89 
47 4.05 3.20 2.80 2.57 2.41 2.30 2.21 2.14 2.09 2.04 2.00 1.96 1.93 1.91 1.88 
48 4.04 3.19 2.80 2.57 2.41 2.29 2.21 2.14 2.08 2.03 1.99 1.96 1.93 1.90 1.88 
49 4.04 3.19 2.79 2.56 2.40 2.29 2.20 2.13 2.08 2.03 1.99 1.96 1.93 1.90 1.88 
50 4.03 3.18 2.79 2.56 2.40 2.29 2.20 2.13 2.07 2.03 1.99 1.95 1.92 1.89 1.87 
51 4.03 3.18 2.79 2.55 2.40 2.28 2.20 2.13 2.07 2.02 1.98 1.95 1.92 1.89 1.87 
52 4.03 3.18 2.78 2.55 2.39 2.28 2.19 2.12 2.07 2.02 1.98 1.94 1.91 1.89 1.86 
53 4.02 3.17 2.78 2.55 2.39 2.28 2.19 2.12 2.06 2.01 1.97 1.94 1.91 1.88 1.86 
54 4.02 3.17 2.78 2.54 2.39 2.27 2.18 2.12 2.06 2.01 1.97 1.94 1.91 1.88 1.86 
55 4.02 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.06 2.01 1.97 1.93 1.90 1.88 1.85 
56 4.01 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.05 2.00 1.96 1.93 1.90 1.87 1.85 
57 4.01 3.16 2.77 2.53 2.38 2.26 2.18 2.11 2.05 2.00 1.96 1.93 1.90 1.87 1.85 
58 4.01 3.16 2.76 2.53 2.37 2.26 2.17 2.10 2.05 2.00 1.96 1.92 1.89 1.87 1.84 
59 4.00 3.15 2.76 2.53 2.37 2.26 2.17 2.10 2.04 2.00 1.96 1.92 1.89 1.86 1.84 
60 4.00 3.15 2.76 2.53 2.37 2.25 2.17 2.10 2.04 1.99 1.95 1.92 1.89 1.86 1.84 
61 4.00 3.15 2.76 2.52 2.37 2.25 2.16 2.09 2.04 1.99 1.95 1.91 1.88 1.86 1.83 
62 4.00 3.15 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.99 1.95 1.91 1.88 1.85 1.83 
63 3.99 3.14 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.98 1.94 1.91 1.88 1.85 1.83 
64 3.99 3.14 2.75 2.52 2.36 2.24 2.16 2.09 2.03 1.98 1.94 1.91 1.88 1.85 1.83 
65 3.99 3.14 2.75 2.51 2.36 2.24 2.15 2.08 2.03 1.98 1.94 1.90 1.87 1.85 1.82 
66 3.99 3.14 2.74 2.51 2.35 2.24 2.15 2.08 2.03 1.98 1.94 1.90 1.87 1.84 1.82 
67 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.98 1.93 1.90 1.87 1.84 1.82 
68 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.97 1.93 1.90 1.87 1.84 1.82 
69 3.98 3.13 2.74 2.50 2.35 2.23 2.15 2.08 2.02 1.97 1.93 1.90 1.86 1.84 1.81 
70 3.98 3.13 2.74 2.50 2.35 2.23 2.14 2.07 2.02 1.97 1.93 1.89 1.86 1.84 1.81 
71 3.98 3.13 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.97 1.93 1.89 1.86 1.83 1.81 
72 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 1.92 1.89 1.86 1.83 1.81 
73 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 1.92 1.89 1.86 1.83 1.81 
74 3.97 3.12 2.73 2.50 2.34 2.22 2.14 2.07 2.01 1.96 1.92 1.89 1.85 1.83 1.80 
75 3.97 3.12 2.73 2.49 2.34 2.22 2.13 2.06 2.01 1.96 1.92 1.88 1.85 1.83 1.80 
76 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.01 1.96 1.92 1.88 1.85 1.82 1.80 
77 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.96 1.92 1.88 1.85 1.82 1.80 
78 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 1.91 1.88 1.85 1.82 1.80 
79 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 1.91 1.88 1.85 1.82 1.79 
80 3.96 3.11 2.72 2.49 2.33 2.21 2.13 2.06 2.00 1.95 1.91 1.88 1.84 1.82 1.79 
81 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 1.91 1.87 1.84 1.82 1.79 
82 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 1.91 1.87 1.84 1.81 1.79 
83 3.96 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 1.91 1.87 1.84 1.81 1.79 
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84 3.95 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 1.90 1.87 1.84 1.81 1.79 
85 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 1.90 1.87 1.84 1.81 1.79 
86 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 1.90 1.87 1.84 1.81 1.78 
87 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 1.90 1.87 1.83 1.81 1.78 
88 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 1.90 1.86 1.83 1.81 1.78 
89 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 1.90 1.86 1.83 1.80 1.78 
90 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 1.90 1.86 1.83 1.80 1.78 
 
  
242 
 
 
 
Appendix 29 
 
Pictures of Research 
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Appendix 30 
CURRICULUM VITAE 
PERSONAL DETAIL 
Name     : Iffah Mahiratun Nisa 
Marital Status   : Single 
Religion   : Islam 
Place and Date of Birth : Sragen / 3 Maret 1997 
Natioanaly   : Indonesia 
No. Handphone  : +6285601717173 
Email     : Iffahmahiratunnisa@gmail.com 
Address   : Bampir RT.26, Pringanom, Masaran , Sragen  
EDUCATIONAL BACKGROUND 
2003 – 2009   : SDN 1 Pringanom 
2009 – 2012  : SMP Negeri 1 Masaran 
2012 – 2015   : MA Negeri 1  Sragen 
2015 – Sekarang  : Jurusan Pendidikan Bahasa Inggris, Fakultas Ilmu 
Tarbiyah dan Keguruan, Institut Agama Islam Negeri 
Surakarta. 
ORGANIZATIONAL BACKGROUND 
2019  : Koordinator Departemen Advokasi, Kerja dan Jaringan DEMA I   
IAIN Surakarta 
2018 – 2019 : Ketua Umum Senat Mahasiswa FITK IAIN Surakarta 
2017 – 2018  : Sekretaris Senat Mahasiswa FITK IAIN Surakarta 
2016 – 2017  : Sekretaris Bidang keorganisasian HMJ PBI dan TBI IAIN 
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Surakarta 
2015 – 2017  : Anggota UKM olahraga IAIN Surakarta 
2015 – 2017 : Sekretaris Bidang Publik Relation UKM Dista Fm IAIN Surakarta 
2015 – 2018  : Sekretaris PNPM Desa Bampir kelurahan Pringanom 
2016 – 2017  : Sekretaris Nusantara Enterpreneur School Sragen 
2016 – 2017  : Anggota Sekolah Politik Sragen  
 
